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PREFACE 


The  Teaching  Unit  has  been  prepared  as  part  of  a 
project  to  ensure  that  all  topics  prescribed  in  the  1981 
Alberta  Social  Studies  Curriculum  are  accompanied  by  high 
quality  instructional  units  for  use  by  Alberta  teachers.  The 
project  in  question  attempted  to  build  on  the  experiences  of 
the  Phase  One  Teaching  Units  Project  and  Kanata  Kits  Project, 
but  differed  from  the  preceding  projects  in  two  important 
respects.  First,  greater  involvement  was  obtained  in  the 
development  stage  of  the  project  from  practising  teachers. 
Second,  pilot  teachers  were  given  more  responsibility  to 
assist  with  the  processes  of  revision  and  refinement. 

Like  the  instructional  materials  prepared  under 
the  previous  projects,  this  Teaching  Unit  is  not  prescriptive 
or  mandatory.  It  attempts  to  illustrate  one  way  that  the 
Alberta  "process  of  social  inquiry"  can  be  structured,  and 
teachers  must  judge  which,  if  any,  of  the  strategies  outlined 
are  helpful  to  them  in  their  own  planning. 

To  the  persons  who  assisted  with  the  development 
of  this  unit,  and  whose  names  appear  on  the  following  page, 
Alberta  Education* extends  its  appreciation  and  sincere  thanks. 
A  special  thanks  is  given  to  the  students  whose  artistic 
efforts  provide  the  unit  with  a  rare  human  touch. 


Frank  Crowther 

Associate  Director  of  Curriculum 
(Social  Studies) 
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A  WORD  OF  CAUTION 


This  unit  attempts  to  deal  with  "the  family"  in  a  sensitive  and  construc¬ 
tive  way,  while  nevertheless  recognizing  that,  for  some  Grade  One  children, 
family  relationships  may  be  less  than  ideal.  The  development  team  encourages 
teachers  to  be  on  constant  guard  to  ensure  that  students  are  given  the  feeling 
that  they  are  important  members  of  their  own  family  structures.  The  unit  was 
written,  piloted  and  revised  primarily  with  white  middle-class  children  in 
mind;  where  teachers  are  involved  in  other  ethnic,  cultural,  or  economic 
realities,  adaptation  to  the  content  of  the  unit  will  be  necessary. 


DEFINITION  OF  THE  TERM  "FAMILY" 


Family  -  a  family  is  a  group  of  two  or  more  people,  usually  by  blood, 
marriage,  or  adoption,  often  but  not  always  living  together,  who  accept 
significant  responsibility  for  each  other.  (Family  Planning  Services,  Social 
Services  and  Community  Health) . 

Families  in  Alberta  take  from  many  forms.  The  traditional  family  of 
married  couples  with  children  is  one  of  many  possible  arrangements.  The 
extended  family  including  grandparents  or  other  relatives  still  exists,  but 
some  families  also  live  in  isolation:  In  contemporary  society,  the  term 
"family"  can  be  thought  of  as  those  adult-child  arrangements  that  have  as 
their  functions  the  nuturing  of  the  child  and/or  provision  for  physical, 
emotional  and  psychological  security  of  the  adult(s).  (From  a  recent 
proposal  developed  by  an  Interdepartmental  Subcommittee  of  the  Committee  on 
Family  Life  Education.  Social  Services  and  Community  Health,  Government  of 
Alberta,  1981) . 
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SHOULD  ALL  FAMILY  MEMBERS  BE  TREATED  ALIKE? 


GRADE  1 


FAMILIES 


TOPIC  B 

ME  IN  MY  FAMILY 


■ 


UNIT  GOALS 


GRANDMOTHER 
Vanessa  Mitchell 
Age  6 

Medicine  Hat 


As  a  result  of  work 
in  this  unit,  students 
should  become  aware  of  the 
many  different  kinds  of 
family  structures  that  exist 
today  and  some  needs  and  wants 

of  today's  families.  The 
students  should 
also  become 
sensitive 
to  the  roles 
and  respon¬ 
sibilities  of 

different  family  members.  From 
working  through  the  "process 
of  social  inquiry,"  students 
should  develop  a  confidence 
that  they  can  make  a  unique 
and  important  contribution  to 
the  well-being  of  their 
families . 
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UNIT  OBJECTIVES 


MY  GRANDFATHER 

Tracey  Bratton 
Age  6 

Medicine  Hat 


A.  Value  Objectives 

Students  will  encounter  situations 
which  will  encourage  increased  awareness 
of  the  following: 


■  The  differing  values  that  guide  the 
behaviors  of  family  members. 


>  The  reasons  that  family 
members  are  sometimes  treated 
the  same  and  sometimes 
treated  differently. 


■  Decision-making  competencies 
based  on  consideration  of 
alternatives . 


Self-worth  through  recognition  of 
the  fact  they  are  important,  con¬ 
tributing,  responsible  family 
members . 


■  Appreciation  of  the  efforts 
of  other  family  members. 
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B.  Knowledge  Objectives 


Students  will  gain  an  understanding  of  the  following  concepts  and 


FAMILY  -  A  family  is  a  group  that  shares 

common  ties  and  provides  a  loving 
support  system. 

FAMILY  STRUCTURE  -  There  are  many  kinds 
of  families. 


ROLES  -  Different  family  members  do 
different  "jobs". 


FAMILY 

Nicole  McNary 
Age  6 

Medicine  Hat 


NICOLE 


-  RESPONSIBILITIES  -  Each  family 

member  has  many  responsi¬ 
bilities  . 


■  NEEDS  -  There  are  some  basic  needs  such 
as  food,  shelter,  clothing  and 
love . 


■  WANTS  -  Wants  vary  from  family  to  family 
and  member  to  member  and  from 
situation  to  situation. 


Generalizations : 


■  All  families  have  certain  basic 
needs  which  may  be  satisfied  in 
different  ways,  reflecting 
changing  factors  such  as  roles 
and  responsibilities  of  family 
mentbers . 


■  All  families  experience 
change. 


generalizations . 
Concepts : 
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Nicole  McNary 
Age  6 

Medicine  Hat 


c. 


Skill  Objectives 
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SKILL  AREA  III  -  Gather  and  organize 

data  in  each  of  the  three  research 

areas  by: 

•  reading  resource  material. 

'  listening  to  classmates’  ideas 
during  discussion. 

*  recording  information  about 
family  structures,  roles  and 
responsibilities,  needs  and  wants 

*  surveying  to  find  out  what 
others  think  wants  and  needs 
are . 

•  interviewing  parents,  using 
questions  provided  by  the 
teacher,  to  get  information 
about  their  families. 


1 .  Inquiry  Skills 

SKILL  AREA  I  -  Describe  the  issue 
"Should  All  Family  Members  Be 
Treated  Alike?"  in  terms 
meaningful  to  the  students. 

SKILL  AREA  II  -  Formulate  and 
establish  research  questions  by 
discussing  the  story  "Billy's 
Puppy",  that  has  been  designed  to 
lead  to  questions  in  the 
three  research 
areas : 

•  structure. 

(cycle  1) 

•  roles  and  responsib 
(cycle  2) 

•  needs  and  wants .  ( 

•  hypothesize  possible  solutions  to 
the  issue  "Should  All  Family  Members 
Be  Treated  Alike?" 
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SKILL  AREA  IV  -  Analyze  and  evaluate  data  gathered  in  each  cycle  by: 

•  categorizing,  comparing  and  contrasting  data. 

•  noting  different  points  of  view. 

SKILL  AREA  V  -  Combine  and  select  the  data  to  develop  concepts  and  generaliza¬ 
tions  about  how  change  effects  families  and  how  should  family  members  be 
treated. 

SKILL  AREA  VI  -  Resolve  the  issue  by: 

•  formulating  alternative  solutions. 

•  analyzing  values  underlying  each  alternative. 

•  evaluating  alternatives  and  making  a  personal  decision  about  the  "ideal" 
family--What  my  family  will  be  like  when  I  grow  up. 

SKILL  AREA  VII  -  Apply  the  decision  about  how  to  treat  members  of  the  family 
by  considering  one  thing  that  the  child  can  do  to  make  his  "real"  family  more 
like  his  "ideal"  family. 

SKILL  AREA  VIII  -  Evaluate  the  decision  in  terms  of  how  it  would  affect  family 
members . 
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2.  Participation  Skills 


a) 


b) 


■  interpreting 
feelings  from 
verbal  and 
non-verbal 
clues . 


Communicate  effectively 
in  oral  and  written 
forms  by  expressing  and 
supporting  opinions  about 
families . 


MY  FAMILY 


Shawn  Hemmaway 
Age  6 

Medicine  Hat 


Interpret  the  ideas  and 
feelings  of  self  and 
others  by: 


“  listening  to 
ideas  and 
feelings  of 
others . 

■  understanding 
emphathizing 
with  the 
dilemmas  and 
the  decisions 
of  others. 


and 
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c)  Participate  in  group  work  and  decision-making  by  negotiating,  under  teacher 
direction,  the  things  the  students  can  do  themselves  to  make  their  real 
family  more  like  their  "ideal"  family. 

d)  Contribute  to  a  sense  of  community  by  demonstrating  a  willingness  to  share 
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EVALUATION 


Checklists  which  are  designed 
to  assist  teachers  in  determining 
student  growth  in  relation  to  the 
major  objectives  are  included  in 
APPENDIX  1.  (See  pages  147,  149,  151, 

The  checklists  should  be  marked 
as  suggested  throughout  the  unit. 


GRANDMOTHER 
Tracey  Bratton 
Age  6 

Medicine  Hat 
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RESOURCES 


Prescribed  Resources 


McKay,  Roberta  and  Hobal,  Jackie.  Can  You  Tell  We  Are  A  Family.  Toronto: 
Globe/Modern  Curriculum  Press,  1981. 

Cole,  Joan  Wade  and  al .  The  Discovery  Books  Series.  The  Economy  Company,  1977. 
"What  Mothers  Do"  and  "What  Fathers  Do". 

Owen,  Edward  E.  University  of  Victoria.  One  World 3  The  Family Year  1. 
Fitzhenry  and  Whiteside  Ltd.,  1972. 

Recommended  Resources 


Hart,  Carol,  et  al.  Free  To  Be. . .You  and  Me.  New  York:  Me.  Foundation 
Incorporated,  McGraw-Hill  Book  Company,  1974. 

Schwab,  Lynne  S.  and  al.  Windows  On  Our  World  Series.  Boston:  Houghton 
Mifflin  Company,  1976.  "Me"  and  "Things  We  Do". 

Senesh,  Lawrence.  Our  Working  World  Series.  Chicago:  Science  Research 
Associates,  1973.  "Families”. 

Suggested  Resources 

Dauer,  Rosamond.  A  Friend3  Jasper  Jones.  New  York:  Parent's  Magazine  Press. 

A  little  boy  is  not  responsible  for  his  actions.  He  blames  an  imaginary 
friend. 

Geoffroy,  Bernice.  Irene’s  Idea.  Waterloo,  Ontario,  Canada:  Before  We  Are 
Six. 

Irene,  who  has  no  father,  learns  to  handle  Father's  Day. 

Hazen,  Barbara  Shook.  Two  Homes  to  Live  In3  A  Child's  Eye-View  of  Divorce. 

New  York:  Human  Sciences  Press,  1978. 

A  little  girl  explains  how  she  came  to  terms  with  her  parents'  divorce. 

Jamieson,  Doug.  The  Last  Visit.  Waterloo:  Before  We  Are  Six,  1975. 

A  little  girl  makes  her  last  visit  to  her  Grandmother  before  she  dies. 

Kaufmann,  John.  Bats  in  the  Dark.  New  York:  Thomas  Y.  Crowell  Co. 

Jay  and  his  father  learn  about  bats. 

Keats,  Ezra  Jack.  Louie's  Search.  New  York:  Four  Winds  Press. 

Louie  looks  for  a  father. 
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Keats,  Ezra  Jack.  Peter's  Chair.  New  York:  Harper  and  Row. 

Peter  overcomes  his  jealousy  of  a  baby  sister  and  accepts  his  new  role  as 
big  brother. 

Keller,  Beverley.  Don't  Throw  Another  One3  Dover.  New  York:  Coward,  McCann 
and  Geoghegan,  Inc. 

Dover  throws  tantrums  when  he  learns  he  must  stay  at  Grandma's  while  Mom 
has  a  baby. 

Kindred,  Wendy.  Lucky  Wilma.  New  York:  The  Dial  Press. 

A  story  about  being  together  with  someone  you  love.  Wilma's  father  visits 
her  every  Saturday. 

Kirk,  Barbara.  Grandpa 3  Me  and  Our  House  in  the  Tree.  London:  Collier  Mac¬ 
millan  Canada  Ltd. ,  1978. 

A  small  boy  and  his  grandfather  share  a  special  relationship.  The  boy  must 
accept  his  grandfather's  growing  frailty  and  illness. 

Kitt,  Tamara.  Jake.  New  York:  Abelard  -  Schumann. 

Jake  learns  responsibility  as  he  runs  errands  for  his  mother. 

Kraus,  Robert.  Daddy  Long  Ears.  Rockefeller  Center  -  630  Fifth  Avenue,  New 
York,  New  York  10020:  Windmill  Books/Simon  and  Schuster. 

Father  raises  the  family  alone. 

Lexau,  Joan  M.  Me  Day.  New  York:  The  Dial  Press. 

Rafer  looks  forward  to  his  birthday  but  worries  about  his  parents'  divorce 
and  the  effect  it  will  have  on  his  special  day. 

Lisker,  Sonia  0.  and  Dean,  Leigh.  Two  Special  Cards.  London:  Harcourt  Brace 
Jovanovich,  1976. 

Two  children  try  to  grow  accustomed  to  their  parents'  divorce. 

Miles,  Miska.  Small  Rabbit.  Boston,  Toronto:  An  Atlantic  Monthly  Press  Book. 
Little,  Brown  and  Company. 

Mother  and  father  teach  small  rabbit  how  to  be  wary  of  enemies  before  he 
goes  out  to  play. 

Minarik,  Else  Holmelund.  Little  Bear.  New  York:  Harper  and  Row. 

About  all  the  things  Mother  Bear  does  for  Little  Bear. 

Preston,  Edna  Mitchell.  The  Boy  Who  Could  Make  Things.  New  York:  Viking. 

A  boy  makes  a  paper  family  that  behaves  the  way  he  wants. 

Preston,  Edna  Mitchell.  Ickle  Bickle  Robin.  Illustrated  by  Joan  Sanden. 

New  York:  Viking. 

Teaching  baby  robin  how  to  fly. 
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Reuter,  Margaret.  My  Mother  is  Blind .  Chicago:  Children’s  Press,  1979. 

A  young  boy  describes  how  everyone  in  his  family  comes  to  terms  with  his 
mother's  blindness. 

Schlein,  Miriam.  The  Way  Mothers  Are.  Chicago:  Whitman. 

Why  a  mother  loves  her  child  even  when  he  is  naughty. 

Schick,  Eleanor.  Peggy's  New  Brother.  New  York:  Macmillan. 

Peggy  thinks  cats  are  better  than  babies,  but  learns  that  only  she  can  make 
the  baby  laugh  when  he  is  upset. 

Sharmat,  Marjorie  Weinman.  Sometimes  Mama  and  Papa  Fight.  Toronto:  Fitzhenry 
and  Whiteside,  1980. 

The  children  realize  that  fights,  even  between  parents,  can  be  a  natural 
part  of  life  in  a  family. 

Simon,  Norma.  How  Do  I  Feel?  Chicago:  Whitman. 

Twin  boys  living  with  grandparents  describe  what  makes  them  happy,  angry, 
worried,  and  so  forth. 

Skorpen,  Liesel  Moak.  His  Mother’s  Dog.  New  York,  Hagerstown,  London,  San 
Francisco:  Harper  and  Row. 

After  the  new  baby  comes,  big  brother  and  the  dog  console  each  other  and 
find  happiness. 

Skorpen,  Liesel  Moak.  Michael.  New  York,  Hagerstown,  London,  and  San  Francisco 
Harper  and  Row. 

Father  and  Michael  learn  new  appreciation  for  each  other  over  the  care  of  a 
little  rabbit. 

Skurzynski,  Gloria.  Martin  By  Himself.  Houghton  Mifflin  Company,  1979. 

Martin  doesn't  like  coming  home  to  an  empty  house  when  his  mother  goes  back 
to  work. 

Smith,  Lucia  B.  My  Mom  Got  a  Job.  New  York:  Holt,  Rinehart  and  Winston,  1979. 
A  young  girl  describes  the  changes  in  her  life  since  her  mother  got  a  job. 

Stanek,  Muriel.  I  Won’t  Go  Without  A  Father.  Chicago:  Whitman. 

Parents’  day  at  school  and  a  little  boy  who  has  no  father  doesn't  want  to  go. 

Viorst,  Judith.  I’ll  Fix  Anthony.  London:  Harper  and  Row,  1969. 

About  the  squables  between  brothers. 

Wells,  Rosemary.  Noisy  Nora.  New  York:  William  R.  Scott. 

A  boy  takes  a  walk  with  his  father. 


Zalben,  Jane  Breskin.  Cecilia's  Older  Brother.  London:  Collier-Macmillan 
Publishers,  1973. 

The  older  brother  teases. 

Zolotow,  Charlotte.  Big  Sister  and  Little  Sister.  New  York:  Harper  and  Row, 
1966. 

The  relationship  between  two  sisters. 

Zolotow,  Charlotte.  A  Father  Like  That.  New  York:  Harper  and  Row.  1971. 

A  boy  who  has  no  father,  dreams  up  the  perfect  father. 

Zolotow,  Charlotte.  If  It  Weren't  For  You.  New  York:  Harper  and  Row. 

If  it  weren’t  for  a  younger  brother,  I'd  be  an  only  child. 


FLOW  CHART 


SKILL  AREA  I 

(Activities  1-2) 

1 


SKILL  AREA  II 

(Activity  3) 


CYCLE  1  CYCLE  2  CYCLE  3 

FAMILY  STRUCTURE  ROLES  S  RESPONSIBILITIES  NEEDS  §  WANTS 


SKILL  AREA  II 

(Activity  4) 

SKILL  AREA  II 

(Activity  7) 

SKILL  AREA  II 

(Activity  11) 

\ 

\ 

\ 

SKILL  AREAS  III-IV-V 

SKILL  AREAS  III-IV-V 

SKILL  AREAS  III-IV-V 

(Activities  5-6) 

(Activities  8-10) 

(Activities  12-14) 

CHANGE  AFFECTS  FAMILIES 
SKILL  AREA  V 
(Activities  15-16) 

t 

SKILL  AREA  VI 
(Activities  17-19) 

1 

SKILL  AREAS  VII  §  VIII 

(Activity  20) 

T 

SKILL  AREA  VIII 
(Activity  21) 
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NOTE  TO  TEACHERS 


Pre-unit  Readings 


UNIT  FORMAT 


The  twenty-one  activities  found  in  this  unit  form  a  minimum  social  studies 
unit.  This  minimum  unit  meets  the  curriculum  requirements  for  the  INQUIRY  SKILLS, 
KNOWLEDGE  COMPONENTS,  and  PARTICIPATION  SKILLS. 

The  remainder  of  the  unit  is  integrated  with  other  subject  areas  and  appears 
in  italics  under  the  title  INTEGRATED  ACTIVITIES .  It  is  hoped  that  each  teacher 
will  use  many  of  the  suggestions  listed  in  the  INTEGRATED  ACTIVITIES .  This  part 
of  the  unit  contains  many  fun  and  rewarding  activities.  To  provide  more  variety 
within  the  classroom,  divide  the  class  into  groups  with  each  group  participating 
in  a  different  activity.  Remember  to  have  each  group  do  the  same  number  of  "fun" 
things  (i.e..  Each  group  could  work  with  clay,  but  the  topic  or  theme  could  differ 
from  group  to  group) .  TEE  INTEGRATED  ACTIVITIES  ARE  IDEAS  ONLY.  COMPLETE  TEACH¬ 
ING  NOTES  ARE  NOT  SUPPLIED. 

The  times  suggested  for  the  twenty-one  activities  are  approximate  only. 

When  short  times  appear,  you  may  wish  to  use  more  time,  but  remember  not  to  be¬ 
labour  these  points  with  the  children. 

Due  to  limited  space,  materials  necessary  are  not  listed  with  each  activity. 


Patrick  Wallace 
Age  6 

Medicine  Hat 
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ADAPTING  THE  UNIT  TO  THE  CHILDREN 


The  unit  gives  many  ideas  and  suggestions  that  can  be  used.  It  is  up  to 
you,  the  teacher,  to  adapt  these  suggestions  to  your  students’  individual  needs 

This  unit  will  often  suggest,  "Have  the  children  print  a  story  _ 


If 


Listed  below  are  some  ways  in  which  this  can  be  adapted 


to  children  of  different  abilities 


1. 


2. 

3. 


4. 

5. 


Either  display  or  supply  individual  dictionary  pages  that  list  all  the 
commonly  used  words. 

U 

i.e. 


(1)  under 

(2)  up 

(3)  usual 


(4)  usually 

(5)  until 
etc. 


Use  word  trees  that  display  the  family  words  that  will  be  used  in  this  unit 
Have  the  children  dictate  directly  to  the  teacher  or  use  a  tape  recorder. 
The  teacher  then  prints  the  story.  These  stories  can  be  reprinted  in  the 
children's  own  printing  and  then  used  for  reading  practice. 

Use  picture  stories  or  rebus  stories. 

Make  the  activity  an  oral  language  lesson  instead  of  a  story. 


|t\v  d^d  wrk-s  °h  s  idh 


C: 
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Randy  Yukes 
Age  7 
Redcliff 
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Damon  Moreau 
Age  7 
Redcliff 
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CAUTION  TO  TEACHERS 


Dealing  with  families  can  be  a  sensitive  area.  Most  of  the  unit  is  based 
on  using  families  other  than  the  child's  own.  Many  children  like  to  tell  about 
their  families.  If  a  child  is  sensitive  about  his  family's  situation,  do  not 
force  him  to  draw,  categorize,  etc.,  his  own  family. 

Listed  below  are  ways  of  introducing  the  study  of  families  when  children 
appear  to  be  sensitive  about  their  home  situation: 


1. 


2. 


3. 


Approach  the  study  of  different  kinds  of  families  by  first  studying  animal 
families . 

■  Many  birds  belong  to  families  which  have  two  parents. 

■  The  young  of  the  deer  and  bear  are  raised  by  their  mothers  only. 

■  There  are  some  kinds  of  fish  families  that  are  raised  by  their  fathers 
only  (seahorse,  stickleback,  poison-arrow  frog) . 

■'  Bees  are  raised  by  certain  adults  in  the  community. 

■  Turtles  are  left  entirely  on  their  own. 

Read  children's  literature  books  that  deal  with  human  families.  After 
reading  discuss  the  type  of  family. 

Have  the  children  make  up  families,  describing  as  many  different  types  as 
possible . 


one-  thioj  that  make.5  me  happy. 


ty  dad  305  +0  worK  k  puts  up 

the  St  ret  lute  U\  htfsin 
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Trent  Lang 
Age  6 
Redcliff 
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Be  prepared  to  respond  to  such  sensitive  areas  as  common- law  relationships, 
ever-changing  "friends",  and  abuses  in  the  home.  Make  it  your  goal  to  respond 
in  as  positive  a  manner  as  possible  (by  focussing  on  that  which  is  good  in  each 
situation)  for  the  child's  sake. 

This  unit  provides  plenty  of  opportunity  for  the  children  to  depict  their 
own  families  through  language,  story  form  and  art.  Use  your  knowledge  of  your 
own  students  and  community  to  make  this  a  successful  unit. 

Before  beginning  the  unit  send  home  a  letter.  Student  Resource  SRI,  that 
explains  the  purpose  of  the  unit  and  asks  for  the  co-operation  of  the  parent (s). 
Allow  the  parent (s)  time  to  express  any  concerns  they  might  have.  See  the 
letter  on  the  following  page.  Consider  calling  a  parent  meeting  to  introduce 
the  unit. 
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Nicole  Linnkruger 
Age  6 
Rede  1 i f  f 
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Grade  One 
Social  Studies 
Unit  B 


A 
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MY  FAMILY 


% 


Dear  Parent (s)  : 

Over  the  next  few  weeks  your  child  will  be  asked  to  interview  you  on 
various  aspects  of  family  life.  These  home  interviews  are  part  of  the  informa¬ 
tion  gathering  process.  This  is  part  of  his/her  assignment  to  gather  the 
necessary  information  for  the  social  studies  unit  on  families.  The  unit  is 
titled  ME  IN  MY  FAMILY.  We  will  study  the  issue  "Should  All  Family  Members  Be 
Treated  Alike?"  In  order  to  understand  the  issue  the  children  must  learn  about 
families,  the  roles  and  responsibilities  of  the  different  family  members,  fami¬ 
lies'  needs  and  wants,  and  the  changes  that  affect  families. 

The  new  provincial  social  studies  curriculum  teaches  children  to  find  out 
for  themselves  the  answers  to  important  issues.  Each  student  is  expected  to  be 
an  active  participant. 

I  recognize  that  Grade  One  students  still  have  limited  reading  and  printing 
skills,  so  please  encourage  your  child  to  fill  out  as  much  information  as  possible 
either  in  printed  or  picture  form.  You  may  help  with  the  printing  of  the  answers, 
but  do  please  discuss  all  answers  with  your  child. 

If  you  feel  that  we  may  deal  in  class  with  something  that  is  of  a  particular 
sensitive  nature  for  your  family  please  call  me  or  jot  down  your  concerns  in  a 
note  to  me. 

Thank  you  for  your  cooperation. 

Yours  truly. 


Grade  One  Teacher 
School  Phone  Number 


TEACHER  PREPARATION 


1.  Reproduce  copies  of  the  letter  to  parents,  on  the  preceding  page.  Send  the 
letter  to  the  students’  homes. 

2.  Some  pilot  teachers  strongly  suggest  calling  a  parent  meeting  to  discuss 
the  unit.  Think  about  it. 

3.  Start  a  unit  bulletin  board.  This  board  will  be  added  to  as  the  unit  goes 
on.  Continually  discuss  with  the  children  the  four  categories  on  the 
bulletin  board  and  which  of  their  day's  work  fits  into  each  category.  Large 
letters  are  needed  to  spell  FAMILY,  and  smaller  letters  to  spell  the  four 
categories  is  a,  is ,  has ,  and  does .  Pictures,  sentences,  or  words  can  be 
displayed  in  each  of  the  categories.  The  four  categories  are: 

■  is  a  -  This  section  helps  to  build  the  concept  of  family.  The  contribu¬ 
tions  to  this  section  should  finish  the  sentence  stem,  "A  Family  is  a 

_ . "  This  section  may  include  sentence  stems  about  families, 

pictures  of  different  families,  or  stories  the  children  wish  to  contribute. 

■  is_  -  This  section  deals  with  the  family  proper  and  all  contributions  should 

answer  the  sentence  stem,  "This  is  the  _  family."  The  contributions 

to  this  section  should  be  proper  nouns,  i.e..  The  Jones  family,  etc. 

■  has  -  This  section  completes  the  sentence  "A  family  has  ."  Don't 

just  include  material  wants.  See  the  teacher  notes  on  wants  and  needs  and 
include  such  things  as  the  family's  plans  for  recreation  and  religion. 

■  does  -  This  section  deals  with  anything  the  family  does. 


Remember  that  this 
is  a  ongoing  bulletin 
board  and  you  need  to 
encourage  the  children 
to  contribute  to  at 
least  one  section 
after  a  day's  work. 

Do  not  try  to  complete 
the  bulletin  board 
the  first  day. 

Earl  Kitchener  School 
Medicine  Hat 
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4.  Prepare  a  unit  issue  banner  for  the  issue  "Should  All  Family  Members  Be 
Treated  Alike?"  (or  plan  time  to  allow  the  children  to  plan  a  unit  issue 
banner  after  ACTIVITY  1) . 

5.  Visit  the  local  libraries  (school  and  community).  Gather  as  many  books  as 
possible  from  the  bibliography  list.  Ask  the  librarian  to  help  you  find 
additional  books  on  families.  The  list  is  extensive.  Remember  to  include 
books  about  animal  families. 

6.  Plan  some  "at-home"  family  assignments.  Encourage  parents  to  undertake  a 
project  with  their  child's  help;  i.e.,  a  family  scrapbook  that  includes 
some  of  the  following: 

■  family  tree  -  complete  with  as  many  pictures  and  stories  for  each  person 
on  the  tree  as  is  possible. 

■  family  origins  -  trace  the  family  migrations  to  Alberta.  Be  sure  to  have 
globes  and  atlases  available  for  home  study. 

■  birthday  records  -  including  birthdates  and  birthplaces  of  the  members  on 
the  family  tree. 

■  stories  and  pictures  about: 

(a)  what  each  of  the  older  family  member's  families  were  like  when  they 
were  young. 

(b)  the  family's  plans  for  the  future,  (i.e.,  saving  for  college). 

(c)  things  mom  and  dad  did  when  they  were  little. 

■  plays  about  grandma's  family,  etc. 

■  use  each  letter  in  mother,  grandfather,  etc. ,  and  make  a  list  of  words 
that  describe  that  person. 

i.e.  F  -  funny 
A  -  able 
T  -  truthful 
H  -  helpful 
E  -  eager 
R  -  runs  fast 
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■  with  each  family  member  (parents,  grandparents  etc.),  print  a  picture 
story  about  the  favourite  thing  that  you  do  together. 

with  Mom  or  Dad  discuss  your  favourite  recipe  and  how  to  make  it.  Copy 
the  recipe  and  enter  it  in  the  family  scrapbook. 

p  discuss  your  physical  features  with  Mom  and  Dad  and  discover  which 
relatives  you  look  like. 

Undertaking  such  home  projects  as  these  encourages  the  child  and  his  family 
to  grow  together.  The  more  each  individual  family  puts  into  their  project 
the  more  they  will  enjoy  the  results. 

Remind  parents  that  this  is  to  be  an  ongoing  proj  ect  over  the  next  few 
months.  At  the  end  of  the  unit  have  each  family  share  its  home  project 


with  the  class. 

7.  Plan  a  bulletin  board  that  has: 

■  a  baby  picture  of  each  child 

■  a  piece  of  string  (yarn  stretches) 
length  at  birth  (use  centimetres) . 

■  a  story  that  tells  who  named  them 


Medicine  Hat 


that  has  been  cut  to  equal  each  child’s 

and  why  that  name  was  chosen. 

Below  the  bulletin  board  place  a  juice 
can  that  has  been  filled  with  sand  to 
equal  the  child's  birth  weight  (use 
grams).  Label  the  cans  and  allow  the 
children  to  handle  and  compare.  Have 
the  children  choose  the  bulletin  title. 
Plan  a  reading  library  game.  Make  a 
large  board  similar  to  the  one  shown 
on  the  following  page.  Add  your  own 
ideas.  Place  a  board  on  styrofoam. 

Make  little  flag  stickpins  for  each 
child.  Set  out  a  die.  Children  roll 
the  die  and  move  their  flag  the 
correct  number  of  spaces.  They  must 
then  do  what  is  asked  before  proceeding 


c? 
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(Match  your  game  squares  to  the  library  books 
you  have.) 


Ail  our  Miners  do- 

1 iave  a  job. 
earn  money. 

feel  fired  somefimes^jMB 

i  |.  4W«iP 

get  cross  sometimes. 

r*  n  j 

i  go  nc 


look  offer  fbe  childre 


mate  bod  orqo 


urrk  in 


■*  garden,  ^pgjj£ 

an  fbe  house  or  cb 
>„  Aioshlnq  and  irorwig 
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Skill  Areas  l-ll 


SHOULD  ALL  FAMILY  MEMBERS  BE  TREATED  ALIKE? 


I.  IDENTIFY  AND  FOCUS  ON  THE  ISSUE 

■  Identify  the  elements  of  the  social  issue  (e.g.,  value,  factual,  defini¬ 
tional,  policy  elements  and  competing  values) 

■  Describe  the  social  issue  in  terms  meaningful  to  students 

■  Paraphrase  the  issue  from  different  sources,  or  expressions  of  opinion 
Intent  -  This  is  a  KEY  LESSON.  The  teacher  reads  a  short  story  designed  to 
focus  on  the  unit  issue,  the  family,  and  the  concepts  of  structure,  roles, 
responsibilities,  needs  and  wants.  The  teacher  asks  questions  and  records 
the  children’s  answers.  These  answers  will  lead  to  the  development  of  most 
of  the  material  in  this  unit. 
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This  chart  is  an 

overview  of  how  the  unit  proceeds  from  the  story  "Billy's  Puppy",  to 

the  study  of  the 

unit  issue  and  the  concepts  of  family  structure 

(Cycle  1),  roles  and  responsibilities  (Cycle  2),  and  needs 

and  wants  (Cycle  3) . 

1 

TEACHER'S  QUESTIONS 

POSSIBLE  RESPONSES  FROM 

POSSIBLE  INITIAL  STUDY 

GENERAL  STUDY 

ISSUE  OR  CONCEPT 

CHILDREN 

QUESTIONS  ARISING  FROM 

QUESTION 

TO  BE  STUDIED 

STORY 

How  does  Billy  feel? 

Billy  feels  mean. 

Should  Jane  be  able  to 

Should  all 

The  unit  issue, 

How  does  Jane  feel? 

Jane  feels  sad. 

play  with  the  puppy? 

family  members 

"Should  All 

Is  this  fair? 

This  isn't  fair. 

Have  Billy  and  Jane 

be  treated 

Family  Members 

been  treated  the 

alike? 

Be  Treated 

(These  responses 
will  be  used  in 

same? 

Alike?" 

ACTIVITY  2  to 
introduce  the 
unit  issue3  "Should 

All  Family  Members 

Be  Treated  Alike?") 

(ACTIVITY  2) 

(ACTIVITY  2) 

| 

(ACTIVITIES  2-3) 

What  can  Jane  do 

Jane  can  tell  Mom. 

Is  there  a  Mom  in 

Is  there  a  Mom 

Family  Structure 

about  this?  Who 

Mom  and  Dad  can  help 

Billy's  family? 

in  every 

can  help  Jane? 

Jane . 

family?  (Which 

Who  looks  after 

Mom  does. 

leads  to)  - 

the  puppy?  Who 

Mom  and  Dad  make  the 

"What  Are  Some 

makes  decisions 

decisions . 

Different  Kinds 

in  the  family? 

(One  response  that  uses 
Mom  will  be  used  in 

of  Families?" 

1 

ACTIVITY  4  to  help 
make  a  research  question 
to  study  family 
structure . ) 

(Cycle  1) 

(ACTIVITY  4) 

(ACTIVITY  4) 

(ACTIVITIES  4-6) 

(Cycle  1) 

(Cycle  1) 

. 

Use  the  questions 

See  the  possible  child- 

Who  cares  for  Billy's 

"What  Does  Each 

Roles  and 

listed  above.  What 

ren's  responses  listed 

puppy?  (or  makes 

Family  Member 

Responsibilities 

can  Jane  do  about 

above . 

decisions) .  Who  do  we 

Do?" 

this,  etc. 

(These  responses  will 
be  used  in  ACTIVITY  1 

expect  to  look  after 
the  puppy?  (or  makes 
decisions) 

"What  Do  We 
Expect  Each 
Family  Member 

to  make  research  ques¬ 
tions  to  study  role 
and  responsibility.) 

To  Do?  " 

(ACTIVITIES  1-10) 

1 

(Cycle  2) 

(ACTIVITY  1) 

(ACTIVITY  1) 

j 

!— _ _ 

(Cycle  2) 

(Cycle  2) 

Do  you  think  Jane 

Jane  wants  to  play 

What  does  Jane  want? 

"What  Do  I 

Wants  and  Needs 

wants  to  play  with 

with  the  puppy? 

What  does  Jane  need? 

Want?"  "What 

the  puppy? 

Jane  needs  a  puppy 

What  does  Billy's 

Do  I  Need?" 

Does  Jane  need  a 

because  Billy  won't 

family  want? 

"What  Is  A 

puppy  of  her  own? 

let  her  play  with 

What  does  Billy's 

Want?"  "What 

Does  the  family 

his.  Two  dogs  might 

family  need? 

Is  A  Need?" 

1 

want  two  puppies? 

fight.  Two  puppies 

"What  Does  A 

in  one  family  are 

Family  Need?" 

j 

too  much. 

(These  responses 

"What  Does  A 
Family  Want?" 

i 

will  be  used  in 

ACTIVITY  11  to  make 

| 

' 

research  questions 
to  study  needs  and 
wants.)  (Cycle  S) 

(ACTIVITY  1) 

(ACTIVITY  11) 

(ACTIVITIES  11-14 

(Cycle ( 3) 

(Cycle  3) 

.J 
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ACTIVITY  1 


Note :  ACTIVITY  1  covers  pages  33  to  38.  Make  sure  that  you  have  read  the 
entire  instructional  suggestions  before  proceeding.  Every  part  of  ACTIVITY  1 
is  essential  to  the  remainder  of  the  unit. 


Bill 
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2.  Question  the  children  and  record  their  answers  exactly  as  they  give  them. 

Do  not  substitute  words.  (N.B.  THE  CHILDREN'S  ANSWERS  ARE  VITAL  TO  THE 
REMAINDER  OF  THE  UNIT.)  Familiarize  yourself  with  the  intent  of  the  ques¬ 
tioning  and  look  through  the  sample  questions. 

3.  In  order  for  the  unit  to  develop  smoothly  from  the  opening  story,  the  chil¬ 
dren  must  make  some  responses  regarding: 

a)  The  FEELINGS  of  those  involved  and  the  FAIRNESS  of  the  situation. 

(unit  issue) 

b)  MOM.  (Cycle  1) 

— 

c)  What  family  members  DO  and  are  EXPECTED  TO  DO.  (Cycle  2)  (Are  the  "jobsi 
equally  divided?) 

d)  Jane's  WANTS  and  NEEDS  and  the  family's  WANTS  and  NEEDS.  (Cycle  3) 

(Has  the  family  equally  filled  the  wants  and  needs  of  each  member?) 

e)  Differing  "treatment"  within  their  families. 

4.  After  reading  "Billy's  Puppy"  ask  the  children  for  their  reactions  to  this 
story.  (Think  on  your  feet  and  use  your  questions  in  such  a  way  that  the 
children's  answers  will  seem  to  flow  from  them.)  RECORD  THEIR  RESPONSES.  If 


necessary,  use  the  questions  listed  below. 


TEACHER'S  QUESTIONS 

How  does  Billy  feel? 

How  does  Jane  feel? 

Is  this  fair? 

What  can  Jane  do  about  this? 
Who  can  help  Jane? 

Who  looks  after  the  puppy? 
Who  makes  decisions? 

Do  you  think  Jane  wants  to 
play  with  the  puppy? 

Does  Jane  need  a  puppy  of 
her  own? 

Does  the  family  want  two 


POSSIBLE  RESPONSES  FROM  CHILDREN 

Billy  feels  mean. 

Jane  is  sad. 

This  isn't  fair. 

Jane  can  tell  Mom  or  hit  Billy. 

Mom  and  Bad  can  help  Jane. 

Billy  and  Mom  feed  the  puppy. 

Mom  and  Bad  tell  us  what  we  can  do. 

Jane  wants  to  play 
with  the  puppy? 

Jane  needs  a  puppy  because  Billy  won't  let 
her  play  with  his. 

Two  dogs  might  fight. 


5.  N.B.  THE  CHILDREN'S  RESPONSES  ARE  NEEDED  IN  ACTIVITIES  2,  4,  7  and  11 

a)  Those  dealing  with  FEELINGS  and  FAIRNESS  are  used  to  develop  the  UNIT 
ISSUE  in  ACTIVITY  2. 

b)  One  statement  that  mentions  MOM  (or  no  statement  that  mentions  MOM)  is 
used  in  ACTIVITY  4  to  develop  the  first  research  question  dealing  with 
KINDS  OF  FAMILIES.  (Cycle  1) 

c)  Statements  about  what  each  family  member  DOES  or  is  EXPECTED  TO  DO  are 
used  in  ACTIVITY  7  to  develop  the  research  questions  for  ROLES  and 
RESPONSIBILITIES.  (Cycle  2) 

d)  Statements  dealing  with  WANTS  and  NEEDS  are  used  in  ACTIVITY  11  to 
develop  WANTS  and  NEEDS.  (Cycle  3) 


Ian  Wilson 
Age  6 

Medicine  Hat 


6.  Have  the  children  summarize  what  they  have  been  discussing.  Hopefully, 

they  will  state  the  unit  issue,  "Should  All  Family  Members  Be  Treated  Alike?" 
If  not,  use  leading  questions. 

i.e.,  TEACHER:  What  have  we  been  talking  about? 

POSSIBLE  RESPONSE:  How  Jane  and  Billy  are  treated  differently  by 

their  Dad. 

7.  Can  you  think  of  situations  in  your  family  where  you  or  someone  else  was 
treated  differently? 

8.  Display  the  story  "Billy's  Puppy"  and  the  children's  responses.  For  easy 
reference  you  may  want  to  try  one  of  these  suggestions. 

a)  Regroup  and  place  the  statements  in  the  order  listed  on  the  preceding 
page. 
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b)  Code  the  statements,  using  colours 
or  symbols  to  show  the  four 
different  sections  listed  on  the 
preceding  page. 

c)  Cut  and  paste  in  new  order. 


Outcome-~A  set  of  responses  from  the 
children  that  can  be  used  to  guide  the 
study  of  family  and  the  unit  issue 
through  the  inquiry  process . 


INTEGRATED  ACTIVITIES  - 


Language  Arts 

1.  ROLE  PLAYS  -  Use  a  variety  of  characters;  mother,  father,  older  and  younger 
brother  and  sisters ,  baby,  and  grandparents .  Choose  a  family  situation 
where  the  treatment  of  the  family  members  may  vary.  Some  examples  are: 

-  Special  privileges  for  an  older  child:  i.e .,  bike,  music  lessons,  joining 
of  a  special  club,  etc. 

-  Special  privileges  for  a  younger  child:  i.e.,  not  being  made  to  do  his 
share  of  household  chores;  being  allowed  to  go  with  an  older  child  to 
places  that  the  older  child  couldn't  go  to  when  he  was  younger;  saying 
and  doing  things  that  grown-ups  think  is  cute,  and  yet  when  the  older 
child  tries  it  they  don’t  think  it’s  cute. 

-  Special  privileges  for  parents:  i.e.,  no  one  tells  them  which  T.V.  pro¬ 
grams  to  watch  and  when  to  go  to  bed,  and  not  to  touch  the  new  stereo  or 
the  tools  in  Dad’s  workshed. 


Here  is  an  example  of  a  role  play. 


Mother  has  just  come  home  with  several  new  outfits  for  Sue.  Sue  starts 
school  tomorrow.  Jimmy  is  too  young  to  go  to  school.  Mother  did  not  bring 
Jimmy  any  new  clothes. 

Have  the  children  role  play  what  happens. 


Carmen  Bernhardt 
Age  6 

Medicine  Hat 
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How  To  Use  Role  Plays  Effectively 

a)  KEEP  THE  ACTUAL  ROLE  PLAY  SHORT.  Ho  move  than  a  couple  of  minutes. 

b)  Make  sure  that  the  children  realize  that  the  DISCUSSIONS  that  follow  is 
the  most  important  part  of  the  role  play. 

c)  Have  each  participant  in  the  role  play  tell  HOW  THEY  FEEL.  Have  the 

class  make  OBSERVATIONS  and  tell  HOW  THEY  MIGHT  FEEL  if  they  had  been 
one  of  the  participants^. _ 

2.  Start  family  booklets  for  the  children  to  write  family  stories.  Some  of 
the  first  things  that  can  go  in  the  booklets  are  lists  of  family  words. 
Brother ,  sister ,  daughter ,  son ,  mother ,  father ,  grandparent ,  aunt,  uncle, 
niece,  nephew,  cousin,  relative,  etc.,  could  be  included  in  the  list. 
Depending  on  the  ability  of  the  study,  the  words  can  be  used  for  reading 
recognition  or  be  practised  as  spelling  words.  The  children  could  also 
categorize  the  family  names  into  male,  female,  and.  both. 
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IDENTIFY  AND  FOCUS  ON  THE  ISSUE 

■  Describe  the  social  issue  in  terms  meaningful  to  students 

■  Paraphrase  the  issue  from  different  sources,  or  expressions  of  opinion 
Intent  -  This  is  a  KEY  LESSON.  The  children  are  introduced  to  the  unit 
issue,  "Should  All  Family  Members  Be  Treated  Alike?"  They  are  exposed  to 
what  constitutes  an  issue  and  hopefully  some  of  them  will  be  able  to  make 
up  mini-issues  or  mini-questions. 


ACTIVITY  2 


Time:  30  minutes 

Instructional  Suggestions 

1.  Read  all  the  instructional  suggestions  before  proceeding. 

2.  Have  the  children  reread  "Billy's  Puppy"  and  the  responses. 

3.  Display  the  unit  issue  "Should  All  Family  Members  Be  Treated  Alike?" 

4.  Show  how  the  story  "Billy's  Puppy"  relates  to  the  unit  issue  by  asking: 

Are  Billy  and  Jane  members  of  a  family?  Have  Billy  and  Jane  been  treated 
the  same?  Should  Billy  and  Jane  be  treated  the  same?  Should  Jane,  too, 
have  a  puppy  of  her  own? 

5.  Explain  that  "Should  All  Family  Members  Be  Treated  Alike?"  is  an  issue. 

TO  THE  TEACHER- -AN  ISSUE  IS  A  QUESTION  ABOUT  WHICH  THERE  IS  MORE  THAN  ONE 

DEPENDABLE  POSITION. 

6.  Tell  the  children  that  an  issue  is: 

a)  a  question  that  can  be  answered  in  different  ways  by  different  people. 
(All  the  answers  are  important  and  acceptable.) 

b)  to  give  our  best  answer,  we  need  to  learn  all  about  the  issue  and  the 
family. 

c)  we  will  study  about  families  by  asking  questions  that  we  can  answer, 
and  by  answering  them  we  will  learn  more  about  families. 

TO  THE  TEACHER- -THE  INQUIRY  PROCESS  IS  DESIGNED  TO  ENCOURAGE  THE  CHILDREN 

TO  TAKE  A  POSITION  ON  THE  ISSUE  THAT  IS  BASED  ON  AN 

INFORMED  OPINION. 

7.  Introduce  the  issue  box. 

HOW  TO "MAKE~ AN  ISSUE  BOX  " 

's 

a)  Cut  the  top  off  a  large  detergent  box. 

b)  Cover  the  box  with  paper. 

c)  On  the  front  of  the  box  print  "Should  All  Family  Members  Be  Treated 
The  Same?" 

d)  On  the  back  print: 

Is  your  issue  about  a  family  member?  Does  your  issue  mention  treatment 
that  is  either  the  same  or  different  from  other  family  members?  Have  yoi 
j  tried  to  use  a  'should'  in  your  issue? 

(Notice  the  word  tried  in  the  last  question.  It  may  be  too  difficult  foi 
the  children  to  form  a  question,  let  alone  an  issue.  Be  prepared  to  acce 
any  question  that  deals  with  the  topics  of  the  unit.  Also  accept  any 
story  that  deals  with  the  unit  topics.  You  are  the  best  judge  of  your 
students'  abilities.) 


Jena  Smith 
Age  6 

Medicine  Hat 


8.  Ask  the  class  to  think  about  many  mini-issues  (mini-questions)  during  the 
next  few  weeks.  If  they  can  think  of  a  question  that  mentions  family  mem¬ 
bers  and  the  way  we  treat  them,  then  they  can  print,  or  dictate  for  printing, 
that  issue  (question)  on  a  slip  of  paper  and  place  it  in  the  issue  box. 

(N.B.  -  HAVE  THE  CHILDREN  PUT  THEIR  NAMES  ON  THE  ISSUE.) 

9.  Encourage  the  children  to  use  "should"  in  their  issue.  If  this  is  too 
difficult  they  can  put  their  issues  in  their  own  words.  For  many  grade 
one's, asking  even  a  simple  question  is  difficult.  The  questions  they  ask 
often  begin  with  "do".  It  is  perhaps  more  natural  for  them  to  use  the 

form,  "Do  you  think  _  should  ?" 

i.e.  Do  you  think  Jane  should  be  able  to  play  with  the  puppy? 

Be  prepared  to  accept  questions  or  even  stories  if  they  relate  to  the  treat¬ 
ment  of  family  members. 

10.  Have  the  children  write  a  mini-issue  that  deals  with  "Billy's  Puppy", 
i.e.  Should  Jane,  too,  have  a  puppy  of  her  own?  (issue  form) 

Should  Billy  be  made  to  share  his  puppy  with  Jane?  (issue  form) 

Do  you  think  that  Billy  and  Jane  should  be  treated  the  same?  (issue  form) 
Why  can't  Jane  have  a  puppy?  (question  form) 

Billy  is  not  very  nice  not  to  share  his  puppy.  (story  form) 
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Outcome 


Earl  Kitchener  School,  Medicine  Hat 


The  unit  issue  is  displayed  in  the  room. 


I  /  X  \  P  /  I  Y  \  / 

HM  YOU 

CHECKED 

y our  issuw? 

I.  Family  members? 

2.  Way  we  treat 

them  f 

SHoUJL2>  All 

Fa 

MCMBWS 
Be  tre ATfP 
ALIKE P 


The  issue  box, 


Evaluation 

On  the  EVALUATION  CHECKLISTS,  APPENDIX  1,  fill  out  part  la  of  the  TEACHER 
EVALUATION  OF  STUDENT  PERFORMANCE.  This  evaluates  how  well  the  student  can 

understand,  use  and  apply  the  unit  issue,  "Should  All  Family  Members  Be  Treated 
Alike?"  (See  page  147.) 

Part  lb  will  be  filled  out  near  the  middle  of  the  unit  and  part  lc  will  be 
filled  out  at  the  end  of  the  unit.  This  will  help  you  to  check  each  student's 
growth  as  the  unit  progresses.  (See  page  147.) 
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INTEGRATED  ACTIVITIES 


Kami  Longtin 
Age  6 

Medicine  Hat 


Language  Arts 


1.  Read  a  family  story  to  the 

children.  Check  your  library 

for  suitable  books.  The 

number  of  books  on  this  subject 

is  extensive 3  and  there  are  always 

new  books.  Here  are  a  few  titles 

that  might  help  you: 

Big  Boss ,’  Little  Boss!  by  Barbara  Bottner. 

Jiill  tine  Biitt  by  Julia  Castiglia. 

I’ll  Fix  Anthony  by  Judith  Viorst. 

Cecilia’s  Older  Brother  by  Jane  Breskin  Zalben. 

Big  Sister  and  Little  Sister  by  Charlotte  Zolotow. 


The  poem3  "The  Rain  and  the  Great  One”  by  Judy  Blume.  (The  poem  can  be 
found  in  Free  To  Be, . . You  and  Me  by  Carol  Hart  et  al. 

The  books  in  the  above  list  deal  with  differential  treatment  within  families. 
After  reading 3  encourage  the  children  to  print  a  mini-issue  for  the  box.  (At 
this  stage  they  still  may  need  a  lot  of  direction. ) 


i.e.3  Read  I’ll  Fix  Anthony.  (Teacher  questions  are  in  adjutant  type  and 
student  responses  are  in  italic. ) 

What  do  you  think  about  this  story? 

Anthony  wishes  he  was  more  like  his  brother. 

This  tells  us  something.  Can  you  say  it  again  as  a  question? 

Does  Anthony  want  to  be  more  like  his  brother?  (question  form) 

Good.  Can  you  now  try  to  make  another  question  that  uses  the  word  should? 
Should  Anthony  be  more  like  his  brother ?  or  Do  you  think  Anthony  should 
be  more  like  his  brother? 
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2.  a)  In  the  family  booklets  (started  in  the  Language  Arts  in  ACTIVITY  1)3 
make  a  list  of  the  ways  in  which  members  of  a  family  can  be  treated 
the  same3  and  another  list  of  the  ways  that  members  can  be  treated 
differently.  Compare  the  two  lists.  Are  there  any  similarities? 
b)  Three  large  hands-on  circles  can  be  made.  One  lists  family  members 3 
another  lists  ecjual  and  different  treatment  of  family  members 3  and  the 
third  lists  different  kinds  of  animals  ( people  included) .  Attach 
spinners.  The  children  spin  and  use  the  three  answers  to  print  a 
story.  (Refer  to  master  wheels  Student  Resource  SR23  on  next  page.) 


i.e.y  This  child  prints  a  story  about  a  bird  family  that  includes  mom3 
dad  and  children.  The  oldest  bird  must  always  look  after  the  littlest 
bird. 

c)  Illustrate  the  stories. 
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ACTIVITY  2  MASTER  WHEEL  SR2 
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46 


Beginning 
Inquiry  Anew 


II.  ESTABLISH  RESEARCH  QUESTIONS  AND  PROCEDURES 
■  Hypothesize  possible  solutions 

Intent  -  The  children  tentatively  answer  the  unit  issue,  "Should  All 
Family  Members  Be  Treated  Alike?"  and  give  reasons  why  they  answer  this 
way.  The  answers  and  reasons  are  recorded  and  saved  for  comparison  with 
the  children’s  final  answers  at  the  end  of  the  unit. 
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ACTIVITY  3 

Time:  30  minutes 

Instructional  Suggestions 

1.  Review  what  is  meant  by  the  word  issue  and  review  the  unit  issue,  "Should 
All  Family  Members  Be  Treated  Alike?" 

2.  Ask  the  children  to  think  about  how  they  will  answer  the  issue,  "Should 
All  Family  Members  Be  Treated  Alike?" 

3.  Tell  the  children  that  they  will  be  learning  more  about  families  and  that 
the  answer  they  give  now  is  only  a  tentative  (explain)  answer. 

4.  Have  the  children  use  "yes",  "no",  or  "sometimes"  to  answer.  Then  have 
them  tell  why  they  answered  the  way  they  did. 

5.  Record  the  children's  answers. 

6.  Save  the  cassette,  to  be  replayed  after  the  children  have  stated  their  final 
position  on  the  unit  issue. 


How  To  Use  The  Tape  Recorder  Effectively 

1.  Check  out  the  tape  recorder,  tape  and  room,  by  making  a  practice  recording. 
Noise  levels  or  poor  tape  recorders  can  make  a  tape  session  useless. 

2.  The  children  need  to  recognize  themselves  on  tape.  Have  them  begin  by 
stating  their  names. 

i.e.,  I  am  Jane.  I  think  all  family  members  should  be  treated  alike 
because  I  want  to  get  a  ten-speed  bike  just  like  my  big  brother  has. 

My  name  is  Sue.  Yes,  'cause  the  big  guys  can  do  stuff  by  themselves. 

3.  Label  the  tape  after  use  and  store  until  it  is  needed  again. 


Outcome 

The  children  have  recorded  their  tentative  answers  and  the  reasons  why  they 
answered  the  way  they  did. 
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Skill  Areas  ll-V 


Cycle  1 


Brian  Currie,  Age  6,  Medicine  Hat 


WHAT  ARE  SOME  DIFFERENT  KINDS  OF  FAMILIES? 


- 


Identify 
and  Focus 


II.  ESTABLISH  RESEARCH  QUESTIONS  AND  PROCEDURES 

■  Formulate  appropriate  research  questions  to  guide  information  gathering 
Intent  -  To  use  the  children’s  responses  from  the  story  "Billy's  Puppy" 
and  by  focusing  on  the  word  mom,  lead  the  children  to  the  research 
question  "What  Are  Some  Different  Kinds  of  Families?" 
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ACTIVITY  4 


Time:  10  minutes 

Instructional  Suggestions 

1.  Refer  to  the  story  "Billy's  Puppy"  and  the  responses. 

2.  Point  out  one  of  the  children's  responses  that  mentions  Mom  and  ask: 

(N.B.  Don't  focus  on  the  answers  to  these  questions  developed.  These  will 
be  developed  later.) 

a)  Is  there  a  mom  in  Billy's  family? 

b)  Is  there  always  a  mom  in  every  family? 

c)  Can  you  think  of  different  kinds  of  families  or  "What  Are  Some  Different 
Kinds  of  Families?"  (If  mom  is  not  mentioned,  point  this  out  to  the 
children  and  then  ask  the  above  questions.) 

3.  Print  the  research  question  for  display  purposes. 

Outcome 

The  research  questions  "What  Are  Some  Different  Kinds  Of  Families?" 

Evaluation 

On  the  EVALUATION  CHECKLISTS,  APPENDIX  1,  fill  out  part  2a  of  the  TEACHER 
EVALUATION  OF  STUDENT  PERFORMANCES  form.  This  evaluates  how  well  the  students 
can  understand,  use  and  apply  the  making  of  research  questions.  (See  page  147.) 


Grade  1 
Herald  School 
Medicine  Hat 
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1 


HI.  GATHER  AND  ORGANIZE  DATA 

■  Read  and  interpret 

■  Record  by 

-charting  (retrieval,  etc.) 
IV.  ANALYZE  AND  EVALUATE  DATA 


■  Categorize  data 

Intent  -  The  children  will  read  the  resource,  "Can  You  Tell  We  Are  A 
Family? .. .There  Are  Many  Kinds  of  Families",  and  then  answer  the  research 
question,  "What  Are  Some  Different  Kinds  of  Families?"  by  listing  as  many 
kinds  of  families  as  possible. 
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ACTIVITY  5 


Time :  Two  30-minute  periods 
Instructional  Suggestions 

1.  Quickly  review  ACTIVITY  4,  the  making  of  the  research  question,  "What  Are 
The  Different  Kinds  of  Families?" 

2.  Have  the  children  think  about  the  research  question  as  they  read  "Can  You 
Tell  We  Are  A  Family? .. .There  Are  Many  Kinds  of  Families." 

3.  Ask:  "What  Are  The  Different  Kinds  of  Families?" 

4.  Record  the  children’s  answers. 

5.  Have  the  children  group  the  answers  that  are  similar. 


Try  to  have  the  children  list  as  many  families  as  possible, 
i  .e. , 


animal 

two-parent 

one-parent 

mom  and  children 

_  dad  and  children 

children  with  two  homes 
_____  divorce  and  separation 


grandparents  and  children 

children  with  other  grown-ups 

foster  homes 

_  aunts  and  uncles 

families  with  no  children 

possible  combinations  of  the 
above 


BIRD  FAMILY 

Gavin  Chow 
Age  6 

Medicine  Hat 
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If  the  children  are  sensitive  about  their  own  family,  take  the  time  to 
introduce  this  activity  by  first  studying  animal  families.  From  the  library, 
find  animal  stories  in  which  the  young  are  looked  after  by  two  parents,  and 
stories  in  which  the  young  are  raised  by  the  father  only,  and  the  mother  only. 

i.e.,  two  parent  --  most  birds 

mother  only  --  deer  and  bears 

father  only  --  some  kinds  of  fish  (seahorse,  stickleback)  and  some 

frogs  and  toads 
community  raised  --  bees,  ants 

6.  Prepare  a  large  pocket-type  folder  for  each  different  kind  of  family  that 
the  children  have  listed. 

7.  Have  the  children  separate  the  answers  on  the  list  and  put  them  into  the 
correct  folder.  (If  necessary,  do  this  as  a  class  activity  with  teacher 
direction. ) 

8.  Assign  groups  of  children  to  decorate  the  front  of  the  folders,  by  drawing, 
painting,  etc.,  the  family  type  that  is  listed  on  each  folder. 

9.  Attach  a  list  titled  "Story  Books"  on  the  back  of  each  folder. 

10.  Inside  the  folders  have  the  children  place  magazine  pictures,  drawings, 
photos,  stories  that  they  have  composed,  and  anything  else  that  tells  about 
this  kind  of  family.  Children  may  work  in  groups  or  individually  and  they 
can  contribute  to  any  folder.  THIS  CAN  BE  AN  ONGOING  ACTIVITY  THAT  USES 
FREE  TIME. 

11.  On  the  back  have  the  children  list  story  books  that  tell  about  a  family  of 
the  type  listed  on  the  folder. 

12.  Encourage  every  child  to  contribute  at  least  one  item. 

13.  Make  the  folders  easily  accessible  to  the  children  so  they  can  browse 
through  them. 
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Outcome 
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INTEGRATED  ACTIVITIES 


Language  Arts 

1.  Read,  children's  literature  books  that  deal  with  different  kinds  of  families. 
See  the  list  below. 

Jenny  1  s  Adopted  Brothers  by  Esther  Averill. 

Young  Kangaroo  by  Margaret  Wise  Brown. 

Irene  's  Idea  by  Bernice  Geoffroy. 

Where  Is  Daddy?  The  Story  of  a  divorce  by  Beth  Goff 

Two  Homes  To  Live  In3  A  Child's  Eye-View  of  Divorce  by  Barbara  Shook  Eazen. 
Best  Friends  for  Francis  by  Russell  Eoban. 

Two  Special  Cards  by  Sonia  0.  and  Bean  Lisker. 

My  Family  by  Miriam  Schlein. 

All  Kinds  of  Families  by  Norma  Simon. 

Eow  Bo  I  Feel ?  by  Norma  Simon. 

Two  Families  Make  One  by  Margaret  lit  cairn  Strachan. 

The  Chosen  Baby  by  Valentina  P.  Wasson. 

I  Won't  Go  Without  A  Father  by  Muriel  Stanek. 

2.  Eave  the  children  make  several  family  members — grown-ups  and  children.  They 
can  glue  pieces  of  felt  or  sandpaper  to  the  back.  The  children  can  place  an 
assortment  of  family  members  onto  a  flannel  board. 

They  can  then  tell  who  is  in  the  family  Jeremy  Knodel 

they  have  made  and  what  kind  of  a  family  ^ge  6 

it  is.  This  can  be  done  with  a  large 
group  during  listening  and  oral  lang¬ 
uage  period  or  with  a  small  group 
during  free  time. 

3.  Use  the  video  camera  and  tape 
the  children' s  stories  about 
different  kinds  of  families  as 
they  place  the  family  members  on 
the  flannel  board. 

1  hl<c  do 

Ar/i/e  .u 

\?;kcs  tvy 
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4.  Ask  the  children  to  sit  down 
with  their  parent (s)  and  write 
a  poem  that  tells  us  something 
about  their  families.  (This 
might  be  a  good  exercise  for 
children  who  need  extra  help 
from  their  parent (s)  to  accept 
their  family  situation. )  Stress 
the  positive  viewpoints  in  the 
poem. 

i.  e.  j 


Earl  Kitchener  School s  Medicine  Eat 


Ttt&  Ffttr 

VOe, 

U3  «■  ftRfc  fJot  SftB 
Uie  HoiVfc  H  o  tpftppy 
6v*.t  uie 


' 
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^  /f  Am* 


Michelle  Benson  and  Family- 
Medicine  Hat 


5.  Write  a  picture  story  .  (Refer  to  the  Picture  Story  Chart 3  Student  Resource 
SR 3 j  on  the  following  page.) 

Art 

1.  Rave  the  children  draw 3  paint 3  etc.3  their  families.  For  variety  they  may 
wish  to  use  fabric  for  the  clothes  and  draw  the  hands 3  feet  and  faces. 

2.  Clay  -  The  children  can  use  clay  to  depict  their  own  family.  They  can  make 
wall  plaques3  medallions  that  they  can  wear3  paperweights3  or  a  mobile  of 
individual  members  which  they  hang  with  string.  When  using  a  background 3 
such  as  a  wall  plaque 3  the  figures  can  be  made  out  of  clay  and  pressed  in 
(a  three-dimensional  effect) 3  or  they  can  be  drawn  onto  the  clay  with  a 
sharp  object. 
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IN  MY  NEIGHBORHOOD  WE  HAVE  DIFFERENT  KINDS  OF  FAMILIES 


ACTIVITY  5 


PICTURE  STORY  CHART 


SR3 


60 


NAME: 


How  To  Get  The  Best  Results  With  Clay 

1.  Be  sure  that  you  have  read  a  good  how-to-work-with-clay  book . 

2.  Make  use  of  parents teacher  aides 3  etc.3  so  that  there  are  no  more  than 
six  children  in  a  group  working  with  one  adult. 

3.  When  making  three-dimensional  plaques 3  medallions 3  etc.3  the  children  should 
make  the  background  and  the  family  figures  separately .  The  figure  is  then 
attached  to  the  background.  First  disturb  the  clay  (rub  with  a  sharp  object) 
on  the  background  where  the  figure  is  to  be  placed and  disturb  the  clay  on 
the  back  of  the  figure.  Press  the  figure  onto  the  background.  Use  a  knife 
to  press  down  all  the  shapes  of  the  figure  into  the  background. 


Grade  One 

Earl  Kitchener  School 
Medicine  Hat 
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Arithmetic 


|1 


1 .  Introduce  the  concepts  of  individual  families  and  extended  families  with 
all  their  relatives — aunts,  uncles,  cousins,  grandparents ,  etc. 

2.  Have  the  children  count  their  larger  family.  Use  groups  of  ten  and  extras 
to  depict  the  numbers  in  these  larger  families.  Chart  this  information. 


N.B.  HAVE  YOU  BEEN  ENCOURAGING  THE  CHILDREN  TO  MAKE  MINI -ISSUES  FOR  THE  ISSUE  B 


V.  SYNTHESIZE  DATA 


■  Develop  concepts 

■  Relate  causes  and  effects 

Intent  -  To  synthesize  by  identifying  necessary  criteria  for  a  family. 
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ACTIVITY  6 


■ 


Time:  Ten  minutes  to  explain  the  exercise ,  and  time  for  the  children  to  partici# 
pate  individually  in  the  learning  centre. 

Instructional  Suggestions 


1. 


2. 


3. 


4.. 


5. 


Prepare  a  set  of  pictures 
that  the  children  can 
handle.  (You  may  wish 
to  have  the  children  do 
this . ) 

Include  many  examples  of 
family  and  many  examples  of 
non- family . 

Classroom  picture  set,  maga¬ 
zines,  old  text  books  and 
photos  can  be  used. 

Number  the  pictures  so  that  the 
children  can  refer  to  them 
easily. 

The  picture  set,  "One  World/The 

Family,  Year  One"  is  excellent. 

Examples  of  family  are: 

A(#l-22) 

B(#l) 

C  (#3  £  4) 

Examples  of  non-family  are: 

C (#15) 

D (#5 ,  8  $  9) 

Some  other  examples  of  non-family  are: 

-  class  pictures 

-  crowd  scenes 

-  city  streets 

-  church  congregations 

-  inanimate  objects 


it  ir> y  ■forritj? 

MY  FAMILY 

Denis  Dufresne 
Age  6 

Medicine  Hat 


6.  Prepare  an  answer  sheet  for  the  students  to  record  the  numbers  of  the 
pictures  under  either  the  family  or  the  non-family  headings. 
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7.  Have  the  children  choose  one  picture  from  each  group  and  tell  why  it  is 

or  is  not  a  family.  You  can  either  find  time  to  ask  each  child  individually 
why  he  grouped  the  pictures  the  way  he  did  or  you  can  have  the  child  tape 
his  reasons  why  on  the  recorder.  If  using  a  tape  recorder,  have  the  chil¬ 
dren  first  state  their  names  and  the  pictures  that  they  are  using.  (i.e.. 

My  name  is  John.  I  think  picture  number  7  is  a  family  because 
Number  12  is  not  a  family  because  _ . ) 

8.  If  you  do  not  wish  to  use  a  learning  centre  approach,  you  may  hold  up  the 
pictures  and  have  the  children  print  the  numbers  of  the  pictures  in  the 
correct  columns  on  the  answer  sheet,  or  you  may  give  each  child  a  'yes’ 
card  and  a  'no'  card  and  they  raise  the  appropriate  card  as  you  hold  up 
each  picture. 


Outcome 


FAMILY  PICTURES  NON -FAMILY  PICTURES 


1,  2,  4,  7,  8,  9  3,  5,  6,  10 


Evaluation 

On  the  EVALUATION  CHECKLISTS,  APPENDIX  1,  fill  out  parts  3a,  4a  and  5a  on 
the  TEACHER  EVALUATION  OF  STUDENT  PERFORMANCE- -SKILL  AREAS.  (See  page  147.) 

Fill  out  parts  kla  and  k2a  on  the  TEACHER  EVALUATION  OF  STUDENT  PERFOR¬ 
MANCE-  -KNOWLEDGE  COMPONENTS.  (See  page  149.) 
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Skill  Areas  ll-V 


Cycle  2 


Natalie  Wood,  Age  6,  Medicine  Hat 


1 .  WHAT  DOES  EACH 
FAMILY  MEMBER  DO? 

2.  WHAT  DO  WE  EXPECT 
EACH  FAMILY  MEMBER 
TO  DO? 


Poem  hy  tfie 


. 


II. 


ESTABLISH  RESEARCH  QUESTIONS  AND  PROCEDURES 

■  Formulate  appropriate  research  questions  to  guide  information  gathering 
Intent  -  To  use  the  children's  responses  from  the  story  "Billy's  Puppy" 
and,  with  teacher  direction,  proceed  through  a  set  of  questions  to  the 
research  questions  "What  Does  Each  Family  Member  Do?"  and  "What  Do  We 
Expect  Each  Family  Member  To  Do?" 
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ACTIVITY  7 


Time :  10  minutes 

Instructional  Suggestions 

1.  Refer  to  the  story  "Billy's  Puppy"  and  the  children's  responses. 

2.  Point  out  the  children's  responses  dealing  with  what  each  member  in  Billy's 
family  does  or  is  expected  to  do.  Then  ask: 

a)  Who  cares  for  Billy's  puppy? 

b)  Who  do  you  expect  to  care  for  the  puppy? 

c)  Who  makes  the  decisions  in  Billy's  family? 

d)  Who  do  you  expect  to  make  the  decisions  in  Billy's  family? 

e)  "Who  does  what"  in  other  families?  or  What  Does  Each  Family  Member  Do? 

f)  Who  do  we  expect  "to  do  what"  in  other  families?  or  "What  Do  We  Expect 
Each  Family  Member  To  Do?" 

3.  Display  the  two  study  questions,  "What  Does  Each  Family  Member  Do?"  and 
"What  Do  We  Expect  Each  Family  Member  To  Do?" 

Outcome 

The  students  will  have  two  study  questions  to  guide  the  examination  of 
the  roles  and  responsibilities  of  family  members. 


z 


Cody  Hogg  Dylan  Lehr 

Age  6  Age  7 

Medicine  Hat  Medicine  Hat 
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Identify 
and  Focus 
on  the 
Issue 


/  N 

/  Establish  \ 

/  Resolve 

\ 

11  1 

(  Research  \ 

the 

)VI 

Questions  ) 

\  Issue 

l  and  / 

\  > 

\  Procedures  / 

III.  GATHER  AND  ORGANIZE  DATA 

■  Read  and  interpret 

—print  materials  (contemporary  and  historical) 

■  Record  by 

—  paraphrasing 

Intent  -  The  children  will  read  resources,  list  different  family  members 
and,  answer  the  research  questions,  "What  Does  Each  Family  Member  Do?" 
and  "What  Do  We  Expect  Each  Family  Member  To  Do?" 
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ACTIVITY  8 


Time:  30  minutes 

Instructional  Suggestions 

1.  Have  the  children  read  the  books: 

Can  You  Tell  We  Are  A  Family? .. .People  Make  A  Family 

Can  You  Tell  We  Are  A  Family  By  The  Way  We  Work  Together? 

Can  You  Tell  We  Are  A  Family  By  The  Things  We  Bo  Together? 

The  above  books  are  part  of  the  Connection  Series  that  is  prescribed  by 

the  Alberta  Curriculum  Branch. 

What  Mothers  Bo 
What  Fathers  Bo 

These  two  books  are  part  of  the  Discovery  Book  Series  that  is  prescribed  by 
the  Alberta  Curriculum  Branch. 

2.  You  may  wish  to  have  the  children  work  in  groups. 

3.  A  child  should  not  have  to  fill  out  what  each  member  does,  (i.e.,  A  child 
with  only  a  father  in  the  home  should  not  be  expected  to  fill  out  what  mothei 
does . ) 

4.  Tell  the  children  to  put  the  name  of  one  family  member  on  a  piece  of  paper. 
Have  them  print  what  that  family  member  does  and  what  that  family  member 
might  also  do. 

5.  Use  other  pieces  of  paper  and  put  the  names  of  other  family  members  and 
the  things  they  do  and  might  also  do  on  them. 

6.  Have  the  children  compile  their  work  into  class  booklets  titled  "What  Mothers 
Do",  "What  Fathers  Do",  "What  Older  Children  Do",  "What  Babies  Do",  "What  I 
Do",  "What  Mothers  Also  Do",  "What  Fathers  Might  Also  Do",  etc. 


7. 


Make  the  books  available  for  browsing. 


Outcome 


Class  stories  on  what  different  family  members  do. 


Brad  Lutz 
Age  6 

Seven  Persons 


Grade  One 
Herald  School 
Medicine  Hat 


Cl 


0? 


en^e‘ 


73 


INTEGRATED  ACTIVITIES 


Health 


1. 


Either  teach  or  review  Safety  Rules.  Stress  the  concept  of  responsibility 
in  complying  with  the  safety  rules.  (i.e.s  Whose  responsibility  is  it  to 
establish  rules?  Whose  responsibility  is  it  to  teach  the  rules?  Whose 
responsibility  is  it  to  follow  the  rules?) 


Language  Arts 


1. 


Set  up  a  family  corner  in  the  room.  Have  the  children  plan  what  they  need 
in  their  homes  and  how  they  are  going  to  get  or  make  it.  After  the  home 
corner  is  established 3  the  children  can  use  free  time  to  pretend  that  they 
are  different  family  members  and  perform  some  of  the  things  they  expect 
these  family  members  to  do. 

2.  Video-tape  each  child  pretending  to  be  a  family  member  and  have  the  class 
later  try  to  guess  which  family  member  they  see  depicted  and  what  that 
member  is  doing. 


3.  Write  some  picture  stories.  ( Refer  to  the  four  Picture  Story  Charts 3  Student 
Resource  SR43  on  the  following  pages.) 


•I  I  'At  to  drive 

bikes  j/if-Ji  tny 


~Fc»rr\  t \y 


X  he/p  Da 

Twe  <£  A  ft  p 

,■&  ' 


Rachel le  Dufresne 
Age  5 

Medicine  Hat 


Jeremy  Knodel 
Age  6 

Seven  Persons 
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YOU  CAN  TELL  WE  ARE  A  FAMILY  BY  THE  WAY  WE  PLAY  TOGETHER 


ACTIVITY  8 


LU 
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GO 


PICTURE  STORY  CHART 


SR4  (Page  1) 
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NAME! 


YOU  CAN  TELL  WE  ARE  A  FAMILY  BY  THE  WAY  WE  WORK  TOGETHER 


ACTIVITY  8 


PICTURE  STORY  CHART 


SR4  (Page  2) 
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NAME: 


ACTIVITY  8 


PICTURE  STORY  CHART 


SR4  (Page  3) 
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NAME: 


EACH  MEMBER  IN  MY  FAMILY  CAN  DO  MANY  THINGS 


ACTIVITY  8 


PICTURE  STORY  CHART 


SR4  (Page  4) 


LlI 

cn 


Q 


X 
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NAME: 


4.  Refer  to  the  story  "Pippi  Long  stocking”  by  Astrid  Lindgrin. 

-  If  the  children  are  not  mature  enough  to  sit  and  listen  to  the  children's 
novel 3  try  reading  Pippi  yourself  and  tell  the  students  the  story . 

-  Explain  that  someone  has  imagined  what  it  would  be  like  to  be  a  little 


girl  all  alone  in  the  world  with  no  mother  and  father.  Pippi  is  the 


strongest  girl  in  the  world  and  she  doesn't  need  a  grown-up  to  fight  her 
battles.  Pippi  also  has  a  treasure  chest  full  of  gold  so  that  she  doesn't 
need  to  go  to  work. 

-  Read  or  summarize  chapter  one  to  set  the  story  and  the  interesting  parts. 
Some  of  the  most  interesting  parts  are: 

a)  how  Pippi  lives  when  there  are  no  parents  to  tell  her  how  to  live 
(i.e.3  no  school 3  no  regular  bed  and  meal  times). 

b)  how  Pippi  does  her  household  chores  with  no  parents  to  show  her  the 
correct  way  (i.e.3  attaches  scrub  brushes  to  her  feet  and  skates 
about  when  washing  the  floor ) . 

c)  how  Pippi  behaves  in  public  without  parents  to  teach  her  the  proper 
behavior  (i.e.3  dips  her  face  into  a  cream  pie  at  a  coffee  party). 


After  reading 3  ask: 


-  What  are  some  of  the  things  that  Pippi  does 
that  are  different  from  the  things  that 
other  children  do? 


-  Why  does  Pippi  do  things  the  way  she  does 
them? 


-  Have  a  Pippi  Day.  Let  the  students  do 
Pippi-type  things  as  a  class. 


MOM  MAKES  POPCORN  WHEN  I  WATCH  T.V. 


Denise  Weiss 
Age  6 

Medicine  Hat 
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Special  Days 


1.  Plan  a  family  day.  Encourage  as  many  parents  and  relatives  as  possible  to 
come  to  meet  others  and  see  student  work ,  and  have  the  family  be  a  part  of 
the  unit.  The  children  must  do  everything  themselves . 

-  Ask  the  children  to  tell  about  some  things  that  they  can  do  themselves 
to  make  invitations,  lunch  and  entertainment  for  family  day. 

-  After  the  children  have  planned  what  they  are  able  to  do  (introductions, 
entertainment ,  lunch ,  etc. )  ask  them  who  wants  to  be  responsible  for 
which  items  on  the  list.  (don't  forget  such  responsibilities  as  looking 
after  the  younger  members  of  the  family.) 

-  After  the  family  day  have  the  children  reread  their  individual  responsi¬ 
bilities  and  then  have  them  assess  their  own  performances  as  to  how  well 
they  carried  them  out.  (Such  comments  as  " That  was  too  hard  for  me,  and 
so  I  couldn't  do  it",  may  show  up  in  the  assessment. ) 

2.  Plan  a  baby  day. 

-  Invite  parents  with  a  baby  to  come  in  and  show  the  class  how  to  care  for, 
play  with  and  entertain  the  baby. 

.  -  The  children  could  watch  demonstrations  and  interview  the  parents  in  order 
to  answer  some  simple  research  questions  for  the  day. 

-  Here  are  some  sample  research  questions  for  baby  day: 

-  Who  looks  after  a  baby? 

-  What  do  you  need  to  do  to  look  after  a  baby? 

-  If  I  had  a  baby  in  my  family,  what  could  I  do  to  help  look  after  the 
baby  ? 

Boom  Decorations 

The  class  tree  can  be  decorated  with  family  members,  stories,  word  cards , 
etc.,  that  the  children  have  made. 
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HI.  GATHER  AND  ORGANIZE  DATA 

■  Record  by 

—  charting  (retrieval,  etc.) 

IV.  ANALYZE  AND  EVALUATE  DATA 

■  Categorize  data 

■  Compare  and  contrast  data 

■  Infer  reasons  for  varying  perspectives 

V.  SYNTHESIZE  DATA 


■  Formulate  generalizations 

■  Relate  causes  and  effects 

Intent  -  The  children  will  use  a  list  of  jobs  and  expectations  of 
behavior  and  classify  them  as  to  whom  they  expect  is  responsible  for 
doing  the  job  or  behaving  in  that  way.  The  children  will  then  compare 
and  contrast  on  the  chart  that  they  have  made.  Finally  they  will  form 
generalizations  about  the  kinds  of  things  that  everyone  is  responsible 
for  and  why  there  are  things  that  everyone  is  not  responsible  for. 
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ACTIVITY  9 


Time :  30  minutes 

Instructional  Suggestions 

1.  Group  the  children  so  that  there  is  a  strong  reader  in  each  group. 

2.  Give  each  group  a  large  piece  of  paper.  Have  them  divide  the  paper  into 
two  columns.  At  the  top  print:  THINGS  WE  ARE  RESPONSIBLE  FOR.  In  one 
column  print  "parent"  and  in  the  next  print  "children". 

3.  Give  each  group  copies  of  jobs  and  expectations.  (Refer  to  "Who  is 
Responsible  for  What?",  Student  Resource  SR5,  on  the  following  page.) 

4.  Read  through  the  list  of  jobs  and  expectations  of  behavior.  Tell  the  chil¬ 

dren  that  each  item  is  printed  two  times.  They  are  to  cut  them  out  and  glue 
them  in  the  correct  column  or  columns.  (Explain  that  they  do  not  have  to 
use  each  item  in  each  column.  They  are  done  in  duplicate  just  in  case  they 

want  to  use  them  twice.)  Add  and  subtract  from  this  list  as  best  suits  your 

class. 

5.  Ask  the  children  to  put  stars  on  those  items  that  appear  in  both  columns. 

6.  Ask  the  children  to  check  those  items  that  do  not  appear  in  both  columns. 

7.  Afterwards,  in  a  class  discussion,  have  the  children  choose  one  item  that 
has  been  starred  and  tell  why 
(form  a  generalization) 
every  member  of  the  family 
is  responsible  for  it. 

8.  Ask  them  to  pick  one  of  the 
items  that  has  been  checked. 

Have  them  tell  why  not 
every  member  of  the  family  is 
responsible  for  that  item. 

Outcome 

The  children  will  have  cate¬ 
gorized  some  of  the  family  respon¬ 
sibilities  and  will  have  formed 
generalizations  about  why  some 
members  are  or  are  not  responsible 
for  them. 


I  Hive  nee  ntsPoNSibLt 

fok  ny  ana?  y. 


Carmen  Bernhardt 
Age  6 

Medicine  Hat 
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IVITY  9 


SR5 


WHO  IS  RESPONSIBLE  FOR  WHAT? 


LISTEN  TO  CHILDREN 

LISTEN  TO  CHILDREN 

LISTEN  TO  PARENTS 

LISTEN  TO  PARENTS 

WASH  AND  IRON  CLOTHES 

WASH  AND  IRON  CLOTHES 

FIX  THE  CAR 

FIX  THE  CAR 

PUT  TOYS  AWAY 

PUT  TOYS  AWAY 

RIDE  BIKE  SAFELY 

RIDE  BIKE  SAFELY 

GET  A  JOB  AND  MAKE 

MONEY 

GET  A  JOB  AND  MAKE 

MONEY 

BUY  FOOD 

BUY  FOOD 

BE  POLITE 

BE  POLITE 

KNOW  THE  SAFETY  RULES 

AND  FOLLOW  THEM 

KNOW  THE  SAFETY  RULES 

AND  FOLLOW  THEM 

TEACH  CHILDREN  WHAT 

TO  DO 

TEACH  CHILDREN  WHAT 

TO  DO 

SHARE  LOVE  WITH  OTHERS 

IN  THE  FAMILY 

SHARE  LOVE  WITH  OTHERS 

IN  THE  FAMILY 

GO  TO  SCHOOL  AND  LEARN 

GO  TO  SCHOOL  AND  LEARN 

- - - - - - — - 
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III. 


IV. 


V. 


GATHER  AND  ORGANIZE  DATA 

■  Conduct  participant  observation 

■  Record  by 
-charting  (retrieval,  etc.) 

ANALYZE  AND  EVALUATE  DATA 

■  Categorize  data 

■  Explain  discrepancies  in  viewpoints,  positions  and  arguments 

■  Infer  reasons  for  varying  perspectives 
SYNTHESIZE  DATA 


■  Formulate  generalizations 

■  Relate  causes  and  effects 

Intent  -  To  make  the  children  aware  of  their  capabilities  and  responsi¬ 
bilities,  the  children  will  chart  information,  decide  how  they  can  better 
meet  their  own  responsibilities  and  decide  how  they  can  show  that  they 
are  ready  for  new  responsibilities. 
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ACTIVITY  10 


Time :  30  minutes 

Instructional  Suggestions 

1.  Review  the  charts  that  the  children  made  in  ACTIVITY  9. 

2.  Ask  them  to  think  about  THINGS  FOR  WHICH  THEY  ARE  RESPONSIBLE. 

3.  Place  their  answers  on  a  Language  Experience  Chart. 

How  To  Make  A  Language  Experience  Chart 

a)  See  the  examples  below. 


Things  tincti 
Vound  me 


Food  ^ 


Unpock  theirs. 


ond 


2.  Store  Ike  feed, 
j.  Wash  fee  fruit 
vegetable* 

*,  Prepare  The  rood 

fffiFiXrW 

t  bo  fee  disbes  or  -fill 
fee  disb-wosber. 
f.  lay  fee  table  or 
fee  dishes.  knives,  -forks 
and  spoons  Quay. 


I<?.  To  he  out  the  Qorbage. 
m.  Look  M  ^  F 


OUT  the  oort 
after  We  pelfs 
t-  Keep  -Me  pets  clean 


Shelter 
i.  Buy  fee  home 
2  Mo  ice,  it  oomfejt 

3,  Buy  the  Tumliurv 
rugs  and  drapes 
*  Clean  "fee  rooms. 
S.  Tidy  fee  rooms. 

*.  bust  ana  polish. 
7.  Wash  fee,  winobei 
t-  Repair  or  Pit 
broken  things. 


Fit  fee  car  . 

Cleon  fee  car 
Clean  fee  yonsl. 
Cut  fee  Qrxrs-j . 
Weed  and  hoe. 
P/ont  the  reeds 
Harvest  fee  tied 
Reserve  fee  thad 


Herald  School 
Medicine  Hat 


Seven  Persons  School 
Seven  Persons 


81  *  tum-tmn  ** 


S  A  My  cor,  b»  o  wer,  1 

8  w  b  i:  ** 

baby  con  b?  »i  a  W'y  ** 

A  Wily  is  a  qraijt  at  t* 

asi  nums  arc  t  sons 

'  ■J  ^'31  Wilts  lw  1ory4«  r  o  no 

.  Sometimes  peooW  v  a  W 
hi»  tacb  s(W 

,  *  j”  !> 
i  Who*,  s  a  Samiy 

itWImi  is  ns  a  to Italy* 

WIb!  rfc  Mtas  An' 

is  WW  dr.  Wilts  Iwt 7 

js  Aft  MW  ’ 


I.F.  Cox  School 
Pedcliff 
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|  b)  Move  along  quickly  from  item  to  item  and  don't  allow  the  children  to 
|  become  restless.  It  is  not  necessary  for  every  child  to  contribute  to  i 
,  every  part  of  the  chart,  but  do  aim  to  have  each  child  contribute  at  ■ 

i  i 

i  least  once.  i 

i  i 

'  c)  Record  only  the  relevant  part  of  the  children's  responses.  Incomplete  1 

|  sentences  shorten  the  time  that  the  children  sit  around  waiting.  1 

,  d)  If  you  wish,  you  can  reprint  the  chart  later,  improving  the  sentences  1 

i  and  the  neatness.  1 

«  1 

•  e)  Use  language  experience  charts  later  as  an  oral  reading  exercise. 

1  f)  If  necessary,  colour-code  responses  as  you  put  them  on  the  chart. 

4.  Ask  them  to  think  about  THINGS  FOR  WHICH  THEY  ARE  NOT  RESPONSIBLE  BUT  WISH 
THEY  COULD  BE.  Record  the  answers. 

5.  Ask  them  to  think  about  THINGS  FOR  WHICH  MY  PARENTS  WISH  I  WERE  MORE  RESPON¬ 
SIBLE.  Record  the  answers. 

6.  In  a  friendship  circle  discussion,  have  the  children  respond  to  the  follow¬ 
ing: 

a)  You  want  to  do  something  that  your  parent (s)  feel  you  are  too  little 
to  do.  How  do  you  show  your  parent (s)  that  you  are  now  responsible 
enough  to  do  this? 

b)  Look  at  the  list  of  things  for  which  your  parent (s)  wish  that  you  were 
more  responsible.  What  can  you  do  about  this? 

How  To  Have  A  Friendship  Circle 

a)  Sit  in  a  circle. 

b)  Choose  a  topic  or  theme  and  be  sure  that  the  children  understand  it. 

c)  Each  child  responds  to  the  topic,  or  says  "pass"  as  his  turn  comes. 

d)  Children  listen  to  each  other  but  do  not_comment_on_  each  ^others  res_ponses  ; 

Outcome 

The  children  will  have  charted  their  responsibilities  and  they  will  have 
made  some  generalizations  about  how  they  could  better  do  the  things  for  which 
they  are  responsible  and  how  they  can  convince  their  parent (s)  they  are  ready 
for  new  responsibilities. 

Evaluation 

On  the  EVALUATION  CHECKLISTS,  APPENDIX  1,  fill  out  parts  k3a  and  k4a  on  the 
TEACHER  EVALUATION  OF  STUDENT  PERFORMANCE- -KNOWLEDGE  COMPONENTS.  (See  page  149.) 
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INTEGRATED  ACTIVITIES 


Language  Arts 

1.  Have  the  children  make  lists  for: 

-  THINGS  THAT  HELP  MOM  TO  BE  HAPPY 

-  THINGS  THAT  HELP  DAD  TO  BE  HAPPY 

-  THINGS  THAT  HELP  ME  TO  BE  HAPPY 

2.  Have  the  children  plan  to  do  one  thing  each  day  to  make  mom s  dad  and  them¬ 
selves  happy.  They  could  list  their  plans  in  a  diary.  They  could  keep 
track  of  what  they  did  and  how  well  their  plans  worked. 

3.  They  could  also  list  in  their  diary  the  things  that  others  have  done  that 
have  made  their  families  happy. 

4.  Make  pictures  or  stories  about  feelings.  (Refer  to  the  three  Picture  Story 
Charts 3  Student  Resource  SR6s  on  the  following  pages.) 

Music 

1.  Sing  "HAPPINESS  IS..." 

2.  Sing  "IF  YOU'RE  HAPPY  AND  YOU  KNOW  IT. . . " 


Art 

1.  Build  an  art  lesson  on  happy  faces. 

2.  Make  a  happiness  collage. 

3.  Make  a  happiness  mobile. 


Marti  Bascom 
Age  6 

Medicine  Hat 
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ACTIVITY  10 


PICTURE  STORY  CHART 


SR6  (Page  1) 


ACTIVITY  10 


PICTURE  STORY  CHART 


SR6  (Page  2) 


I 

ACTIVITY  10  PICTURE  STORY  CHART 
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SR6  (Page  3) 
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NAME: 


st  be  d 


Unpack  -Hie 


•Hie  pod. 
■Hie  fruFT 


u. 

s.  _ _ 

L.  Clear  away  offer  food. 
7.  Do  fee  drshes  or  -fill 
•ike  disli-wasner. 

*.  Ley  "Hie  fable  or  put 
fee  dtskeS.  knives,  -forks 
and  spoons  oway. 

I  To  Ice.  o uf  Hie  Qorhaoe. 
to.  Look  aPkr  me  peh 
Keep  -Me  pets  clean. 


C  Sheifer 
»,  Buy  fee  home 

2.  Moke  it  Com^^ 

3.  Buy  fee  •fumi'hjne 
rugs  and  draper 

A  Cleon  fee  morns, 
s.  Tidy  fee  rooms, 
s.  Dust  Qna  polish. 

7.  Wash  hhe  i A/inde*l 

r  Repair  or  -Pi* 
broken  feings. 


to. 

u. 

a. 

/f. 


Fix  -the.  car  . 
Clean  the  car 
Cleon  -Me  yard 
Cut  -Me  pro&s. 
Weed  anal  hoe. 
P/ord  Me  seech . 
Harvest  Me.  -food 
Reserve  Me  fbod 
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Skill  Areas  ll-V 


Cycle  3 


Angela  Cove,  Age  6,  Medicine  Hat 

1 .  WHAT  DO  I  WANT? 

2.  WHAT  DO  I  NEED? 

3.  WHAT  IS  A  WANT? 

4.  WHAT  IS  A  NEED? 

5.  WHAT  DOES  A  FAMILY  NEED? 

6.  WHAT  DOES  A  FAMILY  WANT? 


NOTE  TO  TEACHERS 


This  unit  is  designed  with  the  following  definitions  of  NEED  and  WANT. 


NEEDS  are  the  "things”  an  individual  requires  in  order  to  maintain  life. 
The  four  basic  needs  are: 


food 

clothing 

shelter 

love 


WANTS  are  anything  that  is  desired  over  and  beyond  the  satisfaction  of 
NEEDS  (i.e.,  gastronomical  delights  as  opposed  to  simple  nutritious  foods). 

Every  individual  has  certain  wants  or  additional  needs  in  order  to  maintain 
a  healthy  physical,  emotional  and  intellectual  state.  The  ongoing  development 
of  this  state  results  in  an  individual  who  exists  and  contributes  to  the  common 
good  of  society  and  self. 


.  To  satisfy  the  three  broad  categories--physical ,  emotional  and  intellectual 
this  unit  works  on  the  assumption  that  many  family  wants  or  additional  needs 
fit  into  one  of  the  following  categories: 


food  (over  and  above  the  basic  needs) 
clothing  (over  and  above  the  basic  needs) 
shelter  (over  and  above  the  basic  needs) 
love  (over  and  above  the  basic  needs) 
health 
learning 


occupational  skills 

religion--belief  system(s) 

recreation 

esthetics 

security 


WANTS  satisfaction  is  to  a  large  extent  situational.  What  is  a  want  to  one 
person  may  not  be  a  want  to  another  person  (i.e.,  a  microwave  may  be  a  high 
priority  want  in  a  one-parent  family  when  that  parent  works  outside  the  home) . 


This  section  will  require  constant  re-examination  of  the  difference  between 
NEEDS  and  WANTS.  Your  definition  of  where  a  need  becomes  a  want  and  vice  versa, 
must  be  communicated  to  the  children.  You  must  be  constantly  challenging  the 
children  to  develop  a  clearer  understanding  of  situations  and  their  relevance 
to  NEEDS  and  WANTS. 


94 


II.  ESTABLISH  RESEARCH  QUESTIONS  AND  PROCEDURES 

■  Formulate  appropriate  research  questions  to  guide  information  gathering 
Intent  -  To  use  the  children's  responses  from  "Billy's  Puppy"  to  develop 
the  six  research  questions  in  cycle  3. 
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ACTIVITY  11 


Time :  10  minutes 

Instructional  Activities 

1.  Refer  to  the  story  "Billy’s  Puppy"  and  the  children's  responses. 

2.  Point  out  those  responses  that  deal  with  what  Jane  needs  and  wants,  and 
what  Billy's  family  needs  and  wants. 

3.  Tell  the  children  that  as  we  study  the  family  we  need  to  learn  about  what 
the  individual  family  members  need  and  want,  and  what  the  family  as  a  whole 
needs  and  wants . 

4.  Indicate  that  needs  and  wants  are  not  the  same  and  that  they  are  going  to 
have  to  find  out  what  a  need  is  and  what  a  want  is. 

5.  Tell  the  children  that,  as  we  study  this  part  of  the  unit  (cycle  3),  they 
will  need  to  answer  the  following  questions: 

a)  "What  Do  I  Want?" 

b)  "What  Do  I  Need?" 

c)  "What  Is  A  Want?" 

d)  "What  Is  A  Need?" 

e)  "What  Does  A  Family  Need?" 

f)  "What  Does  A  Family  Want?" 

6.  Display  research  questions  as  needed  throughout  this  part  of  the  unit. 


Outcome 


The  six  research  questions  that  will  guide  the  study  of  needs  and  wants. 


Janet  Asanger 
Age  6 

Seven  Persons 
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Beginning 
Inquiry  Anew 


Identify 
and  Focus 
on  the 
Issue 


/  > 

/  Establish  \ 

/  Resolve 

\  VI 

11  1 

\  Research  \ 

II  the 

Questions  I 

Issue 

/ 

l  and  ] 

V  y 

\  Procedures  / 

III.  GATHER  AND  ORGANIZE  DATA 
•  Record  by 


•  diagramming 

IV.  ANALYZE  AND  EVALUATE  DATA 

•  Categorize  data 

*  Compare  and  contrast  data 

V.  SYNTHESIZE  DATA 


•  Develop  concepts 

Intent  -  To  help  the  children  develop  a  preliminary  understanding  of 
the  meaning  of  the  two  words  NEED  and  WANT. 
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ACTIVITY  12 


Time :  30  minutes 

Instructional  Suggestions 

1.  Ask  the  children  "What  clothes  do  you  want?" 

2.  Print  the  question  on  the  board. 

3.  Have  the  children  collect  pictures  of  clothes  they  would  WANT  to  have. 
(Catalogue  pictures,  drawings,  etc.  Include  both  summer  and  winter  clothes.) 

4.  Give  each  child  a  large  sheet  of  paper  on  which  to  paste  his  clothes. 

5.  Have  the  children  title  the  page:  CLOTHES  I  WANT. 

6.  After  approximately  20  minutes  raise  the  following  questions  (print  on 
board  as  you  ask  them)  and  ask  the  children  to  circle  the  appropriate  item. 

a)  We  have  long  cold  winters.  "Of  all  clothes,  which  are  the  ones  that  you 
need  to  keep  you  warm  when  you  go  outside  on  a  cold  ydnter  day?" 

b)  We  have  warm  days  in  summer.  "Of  all  clothes,  which  ones  do  you  need  on 
a  hot  summer  day?" 

c)  You  need  something  to  wear  when  you  sleep.  "Of  all  clothes,  which  do 
you  need  to  sleep  in?" 

7.  At  the  bottom  of  the  page  have  the  children  print  "I  circled  the  clothes  I 
need. " 

8.  After  completing,  ask: 

a)  "What  word  was  used  when  you  were  asked  to  collect  clothes?"  (want) 

b)  "What  word  was  used  when  you  were  asked  to  circle  certain  clothes?" 

(need) 

c)  "Can  you  tell  the  difference  between  want  and  need?" 

9.  From  this  point  on  use  your  ingenuity  to  help  the  children  develop  a  basic 
understanding  of  the  meaning  of  NEEDS  and  WANTS. 
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Beginning 
Inquiry  Anew 


VIII 


Identify 
and  Focus 
on  the 
Issue 


% 


/  Resolve  ’ 

1— 1 
> 

/  Establish  \ 

| !  the 

II 

f  Research  \ 

Issue 

I  Questions  I 

\  J 

\  and  / 

Procedures 


HI.  GATHER  AND  ORGANIZE  DATA 

*  Survey 

IV.  ANALYZE  AND  EVALUATE  DATA 

V.  SYNTHESIZE  DATA 

*  Develop  concepts 

*  Summarize  information 

Intent  -  To  familiarize  the  student  with  survey  techniques,  surveying, 
and  analyses  of  gathered  survey  data  as  it  refers  to  the  eleven  basic 
needs  listed  in  the  "Notes  to  the  Teacher",  page  94. 


101 


ACTIVITY  13 


Time:  30  minutes  to  establish  as  many  of  the  needs  and  wants  as  the  children 
can  think  of. 

30  minutes  to  instruct  students  on  what  is  a  survey,  how  to  conduct  a 
survey,  and  to  practise  surveying. 

30  minutes  to  analyze  survey  data. 

Instructional  Suggestions  (Part  A) 


1.  Ask  guiding  questions  that  will  encourage  the  students  to  list  as  many  of  th 
eleven  WANTS  as  possible. 


(i.e..  Recreation  -  Playing  would  be  a  synonymous  term. 

Questions:  Can  You  Imagine  What  Your  Life  Would  Be  Like  Without  Toy 

Books,  Skis,  Stereos,  Boats,  etc?  What  Do  We  Use  These 
Things  For?  (Playing,  fun,  enjoying  ourselves,  etc.) 


Right,  and  that 
want  to  play. 

2.  Ask:  What  Other  Wants  Do  We  Have? 
To  Do?) 

-  Learning  (school) 

-  Occupational  Skills  (jobs) 

-  Religion  -  Belief  System 

-  Esthetics  (beauty) 

-  Security 


is  a  want  that  all  people  have.  We  all 


(What  Are  Some  Things  That  People  Have 


-  Health 

-  Love 

-  Food 

-  Shelter 

-  Clothing 


This  concludes  the  first  part  of  the  activity.  Now  you  need  to  make  the 
survey  sheets.  You  can  do  this  after  school,  or  if  you  wish  you  can  use  more 

l 

class  time  and. involve  the  children. 


David  Bustamante 
Age  6 

Medicine  Hat 
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I - 

I  How  To  Prepare  The  Survey 

l  1.  Using  the  Neighbourhood  Survey,  Student  Resource  SR7 ,  prepare  up  to 
i  eleven  different  survey  sheets.  (See  following  page.) 

J  x  x  x 

»  NEIGHBOURHOOD  SURVEY 


In  Royal  Alberta  Elementary  School,  we  are  studying  NEEDS  and  WANTS.  We 
lave  decided  that  families  want  recreation.  Can  you  please  help  me  by  listing 
eight  recreational  things  which  you  want  to  he  involved  in  or  with .  (Please 

3rint . ) 


1. 

t 

stereo 

2. 

boating 

3. 

cabin-camping 

4. 

gogging 

5. 

swimming 

6 . 

* 

curling 

7. 

knitting 

8. 

shooting 

Would  you  now  circle  the  item  or  items  above  which  are  the  most  important 

or  NEEDED  by  your  family- -things  you  can't  do  without. 

- 

Thank  you  for  helping. 


John  S  rwhh 

(student) 

/ 


fAr\  Brown 

(teacher) 
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ACTIVITY  13 


SR7 


NEIGHBOURHOOD  SURVEY 

In  _  School,  we  are 

studying  NEEDS  and  WANTS.  We  have  decided  that  families  _ 

_  .  Can  you  please  help  me  by 

listing  eight.  _ 


(Please  print) 

1.  _ 

2.  _ _ 

3.  _ 

4.  _ 

5.  _ 

6.  _ 

7.  _ _ 

8. 


Would  you  now  circle  the  item  or  items  above  which  are  the  most 
important  or  needed  by  your  family--things  you  can't  do  without. 
Thank  you  for  helping. 


(student) 


(teacher) 


Here  are  some  further  suggestions.  Use  your  own  if  they  are  better. 


Love  -  collect  eight  ways  in  which  members  in  the  family  show  affection 
for  one  another. 

Learning  -  collect  eight  ways  people  learn,  or  things  people  use  for 
learning . 

Religion- -Be lief  Systems  -  collect  eight  beliefs  a  person  holds  to  make  a 
better  world. 

Esthetics  -  collect  eight  ways  a  person 
could  make  life  more  beautiful  (art, 
music,  etc.). 

Security  -  collect  eight  ways  your  family 
tries  to  make  its  members  feel  secure. 

Health  -  collect  eight  ways  your  family 
maintains  its  health. 

2.  Prepare  no  more  than  2-4  copies  of 
each  different  survey  sheet. 


Instructional  Materials  (Part  B) 

1.  Inform  the  children  about  surveys. 

Ask:  If  We  Wanted  To  Know  What 

Many  People  In  Our  Neighbourhood 
Think  About  Something,  How  Could  We 
Find  Out? 

(Interact  with  the  children's 
suggestions  so  that  an  idea 
of  what  is  a  survey  is 
developed. ) 

2.  Explain  each  different  survey  sheet 
and  how  it  relates  to  the  different 
basic  needs  as  listed  in  Part  A. 


3.  Explain  how  they  are  expected  to  hand 
out  the  sheets  and  conduct  the  survey, 
(interviewing  techniques) 


Denis  Dufresne 
Age  7 

Medicine  Hat 
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How  To  Interview  For  A  Survey 


Print  and  display  the  following: 

My  name  is  _  . 

I'm  from 


school 


I'm  in  Grade  One. 

Would  you  please  help  me  fill  out  this  survey. 

Thanks  for  helping  me  with  this  survey. 

i 

Have  the  children  practise  the  interviewing  dialogue  with  each  other  in  the J 
classroom  so  that  they  can  become  familiar  with  the  procedure. 


Divide  the  survey  sheets  among  the  class  according  to  the  children's  wishes 
and  understandings . 

Instruct  the  children  as  to  how  many  different  homes  they  must  visit.  (This 
will  vary  depending  on  the  number  in  the  class  and  the  number  of  different 
needs  and  wants  that  your  survey  covers.  Remember,  do  not  have  more  than 
four  sheets  for  each  different  need  or  want.  More  than  four  will  result 
in  too  much  collected  data  for  Grade  One's  to  handle.) 


This  is  the  end  of  Part  B  .  Allow  time  for  the  children  to  conduct  the 
survey  before  proceeding  with  Part  C. 


Dufresne 

Hat 

’ 
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Instructional  Suggestions  (Part  C) 


1.  Prepare  a  large  Analysis  Chart  as  follows: 


NEEDS 

WANTS 

RECREATION 

|  ~  ]  /  *  .•-•‘-'1  /  V*  /  n  l 

/wv  /  — ““1 

1 IV  It  |  1  k  1 

LOVE 

FOOD 

ossa  is® 

1  f- 1  F'—H  1  *  -  / 

GZ3  tzJ 

etc. 

2.  When  the  survey  sheets  are  returned  have  the  children  cut  out  each  of  the 
eight  items  separately  and  glue  them  on  the  analysis  chart  under  NEEDS  if 
they  are  circled,  and  under  WANTS  if  they  have  not  been  circled. 

3.  In  groups,  report  findings  to  the  class. 

4.  If  you  wish,  you  can  reproduce  the  Student  Report,  Student  Resource  SR8, 
and  use  it  for  the  reports.  (See  the  following  page.) 


Outcome 

The  Analysis  Chart  shown  above  and  the  group  reports. 
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ACTIVITY  13 


SR8 


Student  Report 


We  interviewed  _  people. 

They  were  (i.e.,  children,  teenagers,  parents,  grandparents,  etc.) 


In  our  survey  on 


the  families  wanted 


They  needed 


I  think 
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INTEGRATED  ACTIVITIES 


Language  Arte 


1. 


2. 


3. 


4. 


5. 


6. 


7. 


8. 


9. 


10. 


11. 


Is  it  near  Christmas?  Have  the  children  make  lists  for  Santa  Claus  of  the 
things  that  they  want.  (Note:  be  sensitive  to  the  needs  of  students  who 
may  come  from  non-Christian  homes.) 

Have  the  children  look  at  their  lists  and  choose  the  one  thing  that  they 
want  the  most.  Have  them  print  a  story  about  how  they  feel  now  when  they 
do  not  have  it.  Then  have  them  tell  how  they  think  they  will  feel  when 
they  get  it  and  what  they  think  they  will  do  with  it. 

Make  a  little  playlet  that  shows  each  member  in  a  family  receiving  something 
he  or  she  wants.  (Flannel  boards  or  puppets  could  be  used  to  tell  these 
stories.  You  could  video-tape  the  results.) 

Have  the  children  consider  which  needs  require  only  people  to  satisfy  them3 
and  which  require  money.  They  can  make  a  list  for  each. 

Have  the  children  think  about  one  thing  that  the  family  wants  (i.e.3  new 
car  or  a  long  holiday)  and  tell  about  the  sacrifices  the  family  must  make  in 
order  to  receive  that  goal.  This  could  be  a  home  assignment  and  be  done  as 
a  family  project. 

Read  animal  stories  and  tell  about  animals’  wants  and  needs. 

Make  a  chart  that  lists  people  and  a  few  different  kinds  of  animals.  List 
the  needs  of  each.  Compare  and  contrast  the  lists. 

Make  a  report  on  the  NEEDS  and  WANTS  of  babies.  Tell  about  both  human  and 
animal  babies. 


Imagine  what  it  would  be  like  to 
be  a  child  who  grows  up  without 
good  food3  love3  being  taught3 
warm  clothes 3  etc.  Tell  about 
this. 

Make  a  dictionary  of  all  the 
words  that  showed  up  in  the 
NEEDS  and  WANTS  lists  (or  add 
to  your  family  booklets) . 

How  many  of  the  words  in  the 
NEEDS  and  WANTS  lists  can  you 


SOME  DADS  NEED  TRUCKS  TO  WORK 

Travis  Hinzman 
Age  6 

Medicine  Hat 


spell? 
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Art 


1.  Make  collages  depicting  such  things  as: 

-  Things  I  Meed 

-  Things  I  Want 

-  Things  A  Family  Meeds 

-  Things  A  Family  Wants 

JJse  the  lists  of  basic  needs  that  were  made  in  ACTIVITY  13  to  make  the 
collages.  Compare  and  contrast  the  collages  after  they  have  been  completed. 
(i.e.s  Which  of  the  needs  that  I  have  are  also  family  needs?) 


How  To  Make  Collages  • 

a)  Use  small  groups  of  children  (no  more  than  five  or  six).  : 

b)  If  possible 3  have  a  teacher  aide  or  parent  volunteer  in  charge  of  each  , 

group .  ' 

c)  Remember  to  group  children s  with  each  group  making  a  different  cottage. 

d)  Overlap  alt  pictures  and  drawing s3  only  showing  the  most  important  \ 

parts .  ' 

_ a 

2.  Make  a  mobile  that  shows  needs 

and  wants.  The  mobile  can  consist 
of  magazine  pictures 3  drawings and 
words.  You  can  use  a  coat  hanger 
as  the  base 3  and  if  you  wish  you  can 
combine  needs  and  wants  into  one 
mobile 3  with  the  children  attaching 
the  needs  directly  onto  the  hanger 
and  attaching  wants  on  tong  pieces 
of  yarn  hung  from  the  coat  hanger. 

(See  example.) 

Health 

1.  Teach  or  review  3  as  the  case  may  be3 
the  units  on  nutrition  and  proper 
clothing  for  alt  seasons.  Stress 
the  need  we  have  for  each  of  these 
things. 
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Math 

1 .  We  need  money  to  -purchase  some  of  the  needs  in  our  society.  Teach  the  unit 
on  money  at  this  time. 

2.  How  much  does  everything  cost?  Make  a  list  of  different  items  and  their 
cost.  The  list  can  later  be  rearranged  from  the  least  expensive  item  to 
the  most  expensive  item.  Teach  the  meaning  of  such  money  words  as 
expensive,  cheap ,  etc. 

3.  Collect  lists  of  the  different  needs  that  are  purchased  with  money ,  and  show 
the  least  exp>ensive  to  the  more  expensive  items.  (i.e.,  A  list  consisting 
of  pictures  of  homes  from  small  to  large.) 

4.  Start  a  corner  store.  Use  pictures,  labels ,  empty  boxes,  etc.,  of  food, 
clothing  and  other  articles  for  sale.  Have  the  children  attach  realistic 
price  labels  to  the  articles .  Issue  some  play  money.  In  free  time  allow 
the  children  to  visit  the  store. 

5.  Visit  a  supermarket .  Assign  small  groups  of  children  to  an  adult.  Each 
group  has  a  list  of  articles  to  price. 


1 1 1 
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III. 

IV. 

V. 


GATHER  AND  ORGANIZE  DATA 

■  Interview 

ANALYZE  AND  EVALUATE  DATA 

■  Categorize  data 
SYNTHESIZE  DATA 

■  Develop  concepts 

■  Summarize  information 

Intent  -  The  students  use  their  knowledge  of  needs  and  wants,  and  interview 
their  parent (s)  to  analyze  and  summarize  needs  and  wants  satisfaction 
within  their  own  family. 


1  13 


ACTIVITY  14 


Time:  10  minutes  to  explain  the  activity 

30  minutes  to  report  their  findings 

Instructional  Suggestions 

1.  Reproduce  and  pass  out  the  Home  Interview  Sheets,  Student  Resource  SR9. 

(See  the  following  page.) 

2.  Explain  the  sheets  to  the  children  and  have  them  take  them  home. 

3.  When  the  sheets  have  been  returned,  allow  the  children  to  share  what  they 
have  learned  about  their  families  and  how  their  families  satisfy  needs  and 
wants . 

4.  After  each  child  has  told  what  he  learned,  put  the  home  interview  sheets 
in  a  booklet  and  allow  the  children  to  browse  through  the  booklet  in  their 
free  time. 

Outcome 

The  children  will  have  interviewed  their  parents  and  they  will  have  summar¬ 
ized  four  basic  needs  and  the  four  most  important  wants  that  their  family  has. 

Evaluation 

On  the  EVALUATION  CHECKLISTS,  APPENDIX  1,  fill  out  parts  lb,  2b,  3b,  4b, 

and  5b  on  the  TEACHER  EVALUATION  OF  STUDENT  PERFORMANCE  for  the  SKILL  AREAS. 

(See  page  147.) 

Fill  out  parts  k5a  and  k5b  that  deal  with  NEEDS  and  WANTS  in  the  KNOWLEDGE 

COMPONENTS.  (See  page  149.) 

Fill  out  parts  pla,  p2a,  p3a,  and  p4a  that  deal  with  the  PARTICIPATION 

SKILLS.  (See  page  151.) 


ACTIVITY  14 


HOME  INTERVIEW 


SR9 


Dear  Parent (s): 

We  have  been  studying  the  four  basic  needs  (food,  clothing,  shelter,  and 
love).  With  your  child,  would  you  please  print  the  most  important  way  your  family 
attempts  to  satisfy  each  need.  Remember  that  these  are  basic  needs,  and  only  list 
things  that  are  necessary  for  survival.  Luxuries  in  these  categories  can  be  listed 
under  wants.  If  you  need  more  space  use  the  back  of  this  sheet. 

FOOD 


CLOTHING 


SHELTER 


LOVE 


List  four  special  wants  your  family  has.  They  may  deal  with  one  of  the 
eleven  categories  listed  below.  Remember,  a  want  is  anything  more  than  a  basic 
need.  The  eleven  categories  are: 


food 

clothing 

shelter 

love 

learning 

occupational  skills 


esthetics  (beautiful  things,  like  music, 
art,  etc.) 

security 

health 

recreation 

religion-belief  system 


1. 


2. 


3. 


4.  - - -  - - 

Thank  you  for  helping.  Please  phone  if  you  have  any  difficulties. 

Yours  truly, 


, Grade  One  Teacher 
School  Phone 


- 


__ 


' 


. 


Skill  Areas  lll-V 


Duane  Savoy,  Age  6,  Medicine  Hat 


CHANGE  IN  FAMILIES 


V.  SYNTHESIZE  DATA 

•  Develop  concepts 

•  Formulate  generalizations 

•  Relate  causes  and  effects 

•  Summarize  information 

Intent  -  To  acquaint  the  children  with  the  types  of  change  that  can  affect 
the  family  and  to  see  how  changes  in  the  family  structure  can  affect  the 
roles  and  responsibilities  of  its  members. 
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ACTIVITY  15 


Time:  30  minutes 

Instructional  Suggestions 

1.  Have  the  children  read  " Can  You  Tell  We  Are  A  Family  By  The  Way  We  Change?1' 

2.  After  the  children  have  read  the  booklet,  have  them  list  the  ways  in  which 
a  family  can  change. 

3.  Ask  them  to  think  about  the  roles  and  responsibilities  of  the  members  of 
the  family  after  the  family  structure  has  changed. 

4.  Have  the  children  place  a  sample  family  on  the  flannel  board. 

5.  Have  someone  remove  one  family  member. 

6.  Have  the  children  tell  who  is  going  to  do,  or  be  expected  to  do,  the  things 
that  that  member  did.  (You  can  have  the  children  refer  to  the  list  they 
made  in  ACTIVITY  8.  They  can  read  the  list  and  suggest  who  is  to  do  each 
thing  that  appears  on  the  list.  It  may  be  that  no  one  will  take  over  the 
job  and  so  the  family  will  have  to  get  along  without  that  particular  job.) 

7.  Restore  the  flannel  board  family  to  the  way  it  was  originally. 

8.  Have  someone  else  add  a  member. 

9.  Have  the  children  tell  which  jobs  the  new  member  may  take  over  if  that 
member  is  grown  up.  If  that  member  is  a  baby  tell  who  is  going  to  do  the 
extra  j  obs . 

10.  Repeat,  using  new  flannel  board  families  that  are  different  in  structure 
from  the  original  one. 

11.  Conclude  by  asking  the  children  to  consider  how  they  assigned  the  jobs  within 
the  family.  (i.e.,  Did  they  divide  the  jobs  equally,  or  according  to  who 
could  best  do  them?) 

Outcome 

A  list  of  ways  in  which  families  can  change  and  how  these  changes  affect 

the  roles  and  responsibilities  of  the  members. 
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INTEGRATED  ACTIVITIES 


Language  Arts 


1. 


Read  to  the  class  as  many  as  possible  of  the  children's  literature  books 
that  deal  with  change.  Allow  the  children  to  discuss  what  has  happened  in 
each  case. 

Children's  Literature  dealing  with  change. 

Nice  New  neighbors  by  Franz  Brandenberg . 

P^p  Moves  Away  by  Myra  Berry  Brown. 

Maurice  's  Room  by  Raula  Fox. 

Where  Is  Daddy?  The  Story  of  a  Divorce  by  Beth  Goff. 

A  Baby  Sister  For  Frances  by  Russell  Hoban. 

Peter's  Chair  by  Ezra  Jack  Keats. 

The  Last  Vvs'Lt  by  Doug  Jamieson. 

Two  Special  Cards  by  Sonia  0.  and  Dean  Lisker. 

Annie  and  the  ~Olct  One  by  Miska  Miles. 

The  Bigger  They  Come  by  Osmond  Molar sky . 

My  Mother  Is  Blind  by  Margaret  Reutar. 

Peggy  ’ s  New  Brother  by  Eleanor  Schick. 

Martin  By  Rims  elf  by  Gloria  Skurzynski. 

My  Mom  Got  A  Job  by  Lucia  B.  Smith. 

Two  Families _  Make  One  by  Margaret  Pitcairn  Strachan. 

Mira!  Mira!  by  Dawn  C.  Thomas  . 

The  Chosen  Baby  by  Valentina  P.  Wasson. 

My  Grandson  ~Lew  by  Charlotte  Zolotow. 


f^\y  Zanily  changed  when  •  •  •  . 

I. moved  away  ro m ~my  ' 

mnm-anrf  .d.vfer 


fa  rvuly  changed  when 


we'-baimK"  rrev/'  hadg 


scrd-fflnd  an 


-*a  pp  y 


.ffarppy- 


Crista  McDowell 
Age  6 

Medicine  Hat 


Angela  Cove 
Age  6 

Medicine  Hat 
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Should  all  family  members 
be  Wared  Ihe  same  P 
Yes.  SomeWes  No. 


Inelp  around  We  house 
he 


in  He  yard 
lielen  lo  grown-ups 
love  \o  play  and 


have 
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V.  SYNTHESIZE  DATA 

■  Relate  causes  and  effects 

Intent  -  The  children  will  experience  change  in  "imaginary"  family  structure 
and  they  must  decide  how  to  divide  such  basic  needs  as  food  and  love  within 
their  "imaginary"  families  after  the  change  has  occurred. 
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ACTIVITY  16 

Time:  30  minutes 

Instructional  Suggestions 

1.  Divide  the  class  into  "families"  of  different  structures.  For  each  "family" 
that  you  have  created,  have  one  additional  child  sit  in  a  special  place  in 
the  room.  (i.e..  You  could  have  five  groups  of  families  and  five  children 
that  do  not  belong  to  any  family  group.) 

2.  Give  each  member  in  a  "family"  a  snack  (e.g.,  a  glass  of  juice  and  some 
crackers).  Give  each  child  that  doesn’t  belong  to  a  family  grouping  an  empty 
glass,  and  tell  him/her  to  get  ready  to  join  a "family".  BE  SURE  THE  CHILDREN 
DO  NOT  EAT  THEIR  SNACKS  YET. 

3.  Have  the  children  who  do  not  yet  belong  to  any  family  grouping  now  join  one 
of  the  "families".  Have  each  "family"  assign  roles  to  its  members  (i.e.,  chil¬ 
dren  and  grown-ups) . 


Age  6 

Medicine  Hat 


Sara  Stickle 
Age  6 

Medicine  Hat 
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4.  Before  the  children  can  touch  their  snacks  they  must  decide  how  they  are 
going  to  be  redivided  among  their  changed  family. 

5.  When  the  entire  family  group  is  happy,  they  may  eat  their  snacks. 

6.  After  the  snacks  have  been  eaten,  have  the  different  family  groupings 
tell  how  they  divided  their  food.  Did  they  divide  it  equally,  or  did  they 
consider  who  was  the  most  hungry  and  give  that  person  a  larger  share? 

7.  Ask  the  children  if  they  treated  their  family  members  alike,  or  if  they 
allowed  for  differences? 

Outcome 

The  children  will  have  experienced  an  'imaginary  family  change'  and  will 
have  thought  about  how  they  are  going  to  share  with  the  new  family  member. 

Evaluation 

On  the  EVALUATION  CHECKLISTS,  APPENDIX  1,  fill  out  part  k7a  on  the  TEACHER 
EVALUATION  OF  STUDENT  PERFORMANCE  for  the  KNOWLEDGE  COMPONENTS.  This  deals 
with  change.  (See  page  149.) 
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Skill  Areas  VI-VIII 


Sara  Stickle,  Age  6,  Medicine  Hat 


RESOLVE  THE  ISSUE 
APPLY  THE  DECISION 


EVALUATE  THE  DECISION  AND  PROCESS 


, 


VI.  RESOLVE  THE  ISSUE 

•  Examine  values  underlying  each  alternative 

Intent  -  The  children  will  look  at  the  mini-issues  they  have  made  through¬ 
out  the  unit  and  answer  them. 
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ACTIVITY  17 


Time:  30  minutes 
Instructional  Suggestions 

1.  Give  each  child  the  mini-issues  he  has  written. 

2.  Have  each  child  answer  his  own  mini-issues  by  printing  'yes’,  ’no’  or 
’sometimes’  on  the  back  of  the  sheet. 

3.  Allow  time  for  the  children  to  share  issues  and  answers. 

4.  Make  a  large  wall  chart.  (See  example.) 


YES,  FAMILY  MEMBERS 
SHOULD  BE  TREATED 
ALIKE. 


SOMETIMES  FAMILY 
MEMBERS  SHOULD  BE 
TREATED  ALIKE. 


NO,  FAMILY  MEMBERS 
SHOULD  NOT  BE 
TREATED  ALIKE. 


5.  Have  the  children  place  their  issue  in  the  correct  slot  on  the  chart. 

(Remember  that  a  ’yes'  issue  doesn't  necessarily  fit  under  YES  on  the  chart. 
It  depends  on  the  wording  of  the  mini-issue.  Help  the  children  to  under¬ 
stand  whether  or  not  their  answer  to  the  mini-issue  means  that  they  have 
stated  that  family  members  are  to  be  treated  alike  or  not.) 


One  fhinc^  ihqf  mak 


e.S  me 


6.  Together,  answer  the 
issues  that  refer  to 
"Billy's  Puppy"  and  place 
these  issues  in  the  correct 
slot  on  the  chart. 

Outcome 

By  answering  the  mini-issues 
the  children  will  see  some  of 
the  many  different  aspects  that 
the  general  unit  issue  "Should 
All  Family  Members  Be  Treated 
Alike?"  deals  with. 


i wrote/' Why  morn  Ergo  -  hrk<?  ri  dim  -  wil/rrnF: - 
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VI.  RESOLVE  THE  ISSUE 

■  Formulate  alternative  solutions 

■  Analyze  values  underlying  each  alternative 

■  Predict  the  consequences  of  each  alternative 

■  Evaluate  alternatives  and  make  a  policy  decision  based  on 

—  adequacy  of  supporting  evidence 
—logical  consistency  of  arguments 

—  priority  of  personal  values 

—  priority  of  social  values 

Intent  -  The  children  will  answer  the  issue  "Should  All  Family  Members  Be 
Treated  Alike?"  Listen  to  the  tape  they  made  in  ACTIVITY  3;  tell  why 
their  answer  either  changed  or  did  not  change. 
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ACTIVITY  18 

Time:  30  minutes 


Instructional  Suggestions 

1.  Remind  the  children  that  the  unit  issue  is  made  up  of  many  smaller  issues. 
How  did  they  answer  their  mini-issues.  If  they  answered  in  such  a  way  that 
they  always  had  their  family  members  being  treated  alike  then  they  should 
answer  "yes”  when  the  final  tally  is  taken.  If  they  did  not  always  answer 
in  a  way  that  members  should  be  treated  alike,  then  they  should  perhaps 
consider  answering  ’’sometimes"  to  the  unit  issue. 

2.  Give  each  child  a  small  square  of  paper  (5  cm  x  5  cm). 

3.  Tell  each  child  to  print  his  name  on  the  paper  and  to  draw  his  picture. 

4.  Prepare  a  chart,  as  shown  in  the  outcome,  and  make  sure  that  the  children 
know  how  to  read  it . 

5.  Have  each  child  glue  his  picture  on  the  chart  according  to  how  he  wishes 
to  answer  the  unit  issue. 

6.  Listen  to  the  tape  that  was  made  in  ACTIVITY  3. 

7.  Have  the  children  who  have  changed  their  answers  explain  why  and  those  who 
did  not  change  their  answers  explain  why. 


ACTUAL  SIZE 


#  mj 

Jk 

nis  ~ 

5  cm  x  6  on 
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Outcome 


I . F .  Cox ,  Rede  1 i f f 


Seven  Persons  School, 
Seven  Persons 
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VI.  RESOLVE  THE  ISSUE 

■  Evaluate  alternatives  and  make  a  policy  decision  based  on 

•  adequacy  of  supporting  evidence 

•  logical  consistency  of  arguments 

•  priority  of  personal  values 

•  priority  of  social  values 

Intent  -  The  children  will  further  resolve  the  issue  by  considering  an 
"ideal"  family. 
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ACTIVITY  19 

Time:  30  minutes 

Instructional  Suggestions 

1.  Ask  "When  you  grow  up,  what  kind  of  family  will  you  have?" 

2.  As  they  think  about  their  "ideal"  family  ask  the  children  to  consider  how 
the  members  will  treat  each  other.  Will  family  jobs  be  divided  equally  or 
according  to  abilities?  Will  everyone  have  the  same  amount  of  food,  etc? 

3.  Have  the  children  print  stories  about  their  "ideal"  family.  If  necessary, 
have  them  dictate  their  stories,  and  then  you  print  them  up  later. 

4.  Have  the  children  share  their  stories  with  the  class. 


Outcome 


The  children  will  have  applied  how  they  wish  to  have  family  members  treated 
to  an  "ideal"  situation. 


Evaluation 


On  the  EVALUATION  CHECKLISTS,  APPENDIX  1,  fill  out  part  6a  of  the  TEACHER 
EVALUATION  OF  STUDENT  PERFORMANCE  for  the  SKILL  AREAS.  (See  page  147.) 


Jay  ^md  Lu+z. 

- . (o  .  _ 
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VII. 


VIII. 


APPLY  THE  DECISION 

■  Create  a  plan  of  action  to  apply  the  decision 

■  Apply  the  plan 

•  in  the  classroom 

•  in  the  school 

•  in  the  broader  community 

•  in  the  home 

EVALUATE  THE  DECISION  AND  PROCESS 

■  Judge  the  worthwhileness  of  the  consequences  of  the  decision 

•  to  self 

•  to  others 

Intent  -  The  children  will  act  on  their  resolution(s)  of  the  issue  by 
focusing  on  one  thing  that  they  can  do  to  make  their  "real”  family  more 
like  their  "ideal”  family. 
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ACTIVITY  20 

Time:  30  minutes  at  the  beginning. 


Four  10-minute  periods  to  check  how  the  action  is  progressing. 

30  minutes  at  the  end  of  the  activity. 

Instructional  Suggestions 

1.  Have  the  children  reread  their  stories  about  their  "ideal"  family. 

2.  Ask  them  to  look  for  the  ways  that  their  "ideal"  family  is  different  from 
their  "real"  family. 

3.  Ask  them  to  think  about  one  thing  that  they  can  do  in  order  to  make  their 
"real"  family  more  like  their  "ideal"  family.  (You  may  have  to  help  them 
find  an  action  that  they  can  do.  Stress  that  the  children  can  only  change 
themselves,  but  not  the  other  members  of  their  families.) 

4.  List  the  ways  in  which  the  children  wish  to  change  their  actions  or  behaviors 
in  hopes  of  making  their  "real"  family  more  like  their  "ideal"  family. 

5.  Have  the  children  try  to  make  their  changes  at  home  without  telling  the 
other  family  members.  Have  them  quietly  watch  the  results. 

6.  Tell  them  that  each  morning  you  will  be  checking  to  see  if  they  are  remember¬ 
ing  to  carry  out  their  plan  and  are  watching  the  results. 

7.  Make  a  chart  and  check  each  day’s  progress. 

8.  At  the  end  of  the 
week,  have  the 
children  summarize 
what  happened  and 
why  their  plan  did 
or  did  not  work. 

Did  the  way  they 
changed  one  thing 
mean  they  were 
treating  their 
family  members 
alike  or  differently 

Herald  School 
Medicine  Hat 
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Caution 


Constantly  look  for  the  positive  in  each  situation.  Be  supersensitive  in 
reacting  to  all  situations  that  the  children  find  themselves  in.  Try  to  build 
good  self-esteem  in  the  children  for  what  they  have  done  themselves  even  if  it 
hasn't  brought  about  the  desired  results.  (i.e.,  A  child  continually  picks  up 
his  toys,  hoping  that  Mother  won't  yell  at  him.  Mother  still  yells.  You  could 
ask  if  this  week  has  been  wasted,  or  does  the  child  think  that  Mother  is  really 
happier  with  all  toys  put  away  than  she  was  when  they  were  left  lying  around? 

How  does  he  feel  with  his  toys  put  away?  Has  he  grown  in  a  better  way  by  complet¬ 
ing  his  task  even  though  it  didn't  bring  about  the  desired  result?) 

Outcome 

The  children  will  have  acted  upon  their  resolution  of  the  issue  and  had  an 
opportunity  to  see  the  results  of  their  actions. 


Evaluation 


On  the  EVALUATION  CHECKLISTS,  APPENDIX  1,  fill  out  part  7a  of  the  TEACHER 
EVALUATION  OF  STUDENT  PERFORMANCE  for  the  SKILL  AREAS.  (See  page  147.) 
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Vanessa  Mitchell 
Age  6 

Medicine  Hat 
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VIII.  EVALUATE  THE  DECISION  AND  PROCESS 

Intent  -  Review  the  unit  and  the  Inquiry  Process  by  having  the  children 
answer  questions  that  deal  with  families. 


141 


ACTIVITY  21 


Time :  30  minutes 

Instructional  Suggestions 

1.  Have  the  children  answer  'Looking  Back',  Student  Resource  SR10,  on  the 
following  page. 

2.  This  may  be  done  by  reading  the  questions  together  and  then  having  the 
children  print  their  answers.  "Yes",  "no"  and  "sometimes"  can  be  used 
for  answers . 

3.  Mark  these  later  and  assess  the  children's  growth  and  understanding  during 
this  unit. 

Outcome 


The  children  will  have  answered  questions  that  cause  them  to  reflect  on 
the  different  aspects  of  this  unit. 

Evaluation 


On  the  EVALUATION  CHECKLISTS,  APPENDIX  1,  fill  out  parts  lc,  2c,  3c,  4c, 
5c,  6b,  7b  and  8  on  the  TEACHER  EVALUATION  OF  STUDENT  PERFORMANCE  for  the  SKILL 
AREAS.  (See  page  147.) 

Also,  fill  out  parts  klb,  k2b,  k3b,  k4b,  k6b  and  k7b  for  the  KNOWLEDGE 
COMPONENT  and  parts  plb,  p2b,  p3b  and  p4b  for  the  PARTICIPATION  SKILLS. 

(See  pages  149  and  151.) 


142 


ACTIVITY  21 


SR10 


LOOKING  BACK 


1.  Are  all  families  the  same  size? 

2.  Do  all  families  have  both  a  mother  and  father? 

3.  Do  all  families  have  grandparents  that  live  with  them? 

4.  Do  all  families  need  a  house  or  someplace  to  live? 

5.  Do  all  families  need  food  and  clothes? 

6.  Does  a  divorce  change  the  family? 

7.  If  Dad  or  Mom  were  to  get  a  better  paying  job  would 
you  get  some  more  of  your  wants? 

8.  Does  a  new  baby  change  the  family? 

9.  Are  there  some  things  that  you  can  do  to  help  at  home? 

10.  Did  you  learn  anything  new  about  families? 

11.  Did  you  learn  anything  new  about  what  different 
family  members  do? 

12.  Can  you  name  some  of  the  needs  and  wants  of 
your  family? 

13.  Should  you  help  at  home? 

14.  Should  others  appreciate  it  when  you  help? 

15.  Should  all  children  go  to  bed  at  the  same  time? 

16.  *  Should  all  family  members  eat  the  same  amount  of 

food  at  home? 

17.  Should  all  family  members  do  the  same  jobs 
at  home? 

18.  Should  a  small  brother  be  allowed  to  ride  his  bike 
on  the  street  because  his  big  brother  can? 

19.  Should  all  family  members  be  treated  alike? 


143 


k 


' 
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TEACHER  EVALUATION  OF  STUDENT  PERFORMANCE  (CONT. 
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EVALUATION 


NOTE  TO  TEACHERS: 


The  attached  evaluation  questionnaires  will  help  assess  the 
worth  of  the  teaching  units  in  achieving  the  goals  of  the  1981 
Alberta  Social  Studies  Curriculum. 

Teachers  are  requested  to  send  the  completed  questionnaire 
to  the  Social  Studies  Consultants  at  the  Regional  Office  of 
Alberta  Education  in  their  area. 


Regional  Offices  are  located  at: 


Grande  Prairie  Regional  Office 
Alberta  Education 
10014  -  99  Street 
GRANDE  PRAIRIE,  Alberta 
T8V  3N4 

Edmonton  Regional  Office 
Alberta  Education 
10053  -  111  Street 
EDMONTON,  Alberta 
T5K  2H8 

Calgary  Regional  Office 
Alberta  Education 
615  MacLeod  Trail,  S.E. 
CALGARY,  Alberta 
T2G  4T8 


Red  Deer  Regional  Office 
Alberta  Education 
4th  Floor 

Royal  Trust  Building 
4814  Ross  Street 
RED  DEER,  Alberta 
T4N  1X4 

Lethbridge  Regional  Office 
Alberta  Education 
Provincial  Building 
200  -  5th  Avenue,  South 
LETHBRIDGE,  Alberta 
T1J  4C7 
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TEACHING  UNIT  EVALUATION  BY  TEACHERS 


Part  I:  Identification  Data 


Title  of  Teaching  Unit  _ _ 

Date  of  Evaluation 

Part  II:  Overall  Evaluation  of  the  Teaching  Unit 

A.  Format,  Process 


For  items  1-6,  please  rate  the  unit  in  terms  of  the  following 
aspects,  by  circling  the  appropriate  number  on  the  right. 


(Poor)  12345  (Excellent) 


1.  Appropriateness  of  teaching  unit 

to  level  and  ability  of  students.  12345 

2.  Adequacy  of  the  treatment  of 

subject  matter.  12345 


3.  Integration  of  prescribed  resources 

with  print  materials.  12345 

4.  Variety  of  teaching/learning 

activities.  12345 

5.  Clarity  and  suitability  of 

objectives.  12345 


6.  Overall  evaluation  of  unit  (materials, 
format  and  process) . 


1  2  3  4  5 


B .  Relationship  to  Curriculum 

Please  state  your  view  of  the  points  in  items  7-10  by  circling  the 
appropriate  number  on  the  right. 

(very  little)  12345  (a  great  deal) 

7.  Degree  to  which  a  "balance  of 
viewpoint"  was  presented  in 

the  unit.  12345 
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8.  Extent  to  which  the  unit  has  helped 
to  develop  inquiry  and  participation 
skills  in  students. 


1  2  3  4  5 


9.  Extent  to  which  the  unit  "process 
of  inquiry"  (awareness,  focus  on 
issue,  research,  decision,  action) 
provided  for  a  meaningful  examination 
of  a  social  issue. 


1  2  3  4  5 


10.  Extent  to  which  your  view  towards 
and  inquiry  approach  has  been 
made  more  positive  (through 
using  this  unit) . 


1  2  3  4  5 


C .  Written  Comments 

Please  use  this  section  to  comment  in  detail  on  any  points 
raised  in  the  survey.  We  would  be  especially  interested  in 
knowing  if  the  unit  enabled  you  to  teach  the  Alberta  Social 
Studies  Curriculum  more  effectively.  If  you  encountered  any 
problems  with  the  unit,  we  would  also  appreciate  your 
comments . 
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TEACHING  UNIT  EVALUATION  BY  STUDENTS 


A. 


Instructions:  For  each  of  the  following, 
which  best  represents  your  view. 


circle  the  response 


Example : 

My  view  of  football  (dislike  it  12345  (like  it 

very  much)  very  much) 

If  you  liked  it  very  much,  you  would  circle  5. 

If  you  disliked  it  very  much,  you  would  circle  1. 

If  you  disliked  it  somewhat  more  than  you  liked  it,  you  would 
circle  2. 


1. 

I  would  say  that  this 

unit  was:  (hard) 

1 

2  3  4 

5 

(easy) 

2. 

This  unit  was : 

(very 

boring) 

1 

2  3  4 

5 

(very 

interesting) 

3. 

This  unit: 

(did  not  make 
me  think) 

1 

2  3  4 

5 

(made  me  think 
a  lot) 

4. 

This  unit  was : 

(too  short) 

1 

2  3  4 

5 

(too  long) 

5. 

In  this  unit  there 
was : 

(not  enough 
discussion) 

1 

2  3  4 

5 

(too  much 
discussion) 

6 . 

In  this  unit 
there  was : 

(not  enough 
reading) 

1 

2  3  4 

5 

(too  much 
reading) 

7. 

In  this  unit 
there  was : 

(not  enough 
group  work) 

1 

2  3  4 

5 

(too  much 
group  work) 

8. 

In  this  unit 

I  had: 

(not  enough 
decisions) 

1 

2  3  4 

5 

(too  many 
decisions) 

9. 

In  this  unit  I 
learned : 

(very 

little) 

1 

2  3  4 

5 

(a  great 
deal) 

10. 

The  prescribed 
resources  for  this 
unit  were: 

(poor) 

1 

2  3  4 

5 

(excellent) 

11. 

The  written  materials 

on  this  unit  were:  (poor) 

1 

2  3  4 

5 

(excellent) 
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12.  We  went  through 
this  unit: 

13.  This  unit  had: 

14.  This  unit  made 
me : 


15.  Looking  back, 
I  would  say 
that  I : 


(too  slowly)  1  2 

(no  variety)  1  2 

(want  to 
forget 

the  topic)  1  2 

(did  not 
enjoy  the 

unit  at  all)  1  2 


345  (too  quickly) 

345  (much  variety) 

(want  to 
learn  much 

345  more  about  it) 

(enjoyed  it 
a  great 
345  deal) 


B. 


Please  write  your  views  on  the  following  three  items  in  the  space 
provided. 


1.  What  I  liked  most  about  this  unit  was: 


2.  What  I  liked  least  about  this  unit  was: 


3.  The  changes  I  would  make  in  this  unit  are: 
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